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The concept of Vocational Education in Agriculture has

changed from a farmer training program to a program which has

the responsibility of establishing educaticnal programs for
persons interested in all agricultural occupations. This has
provided a challenge in curriculum development for Vocational
Agriculture personnel.

This curriculum guide has been prepared to help local
instructors develop a course of study for all students inter-
ested in Agriculture.

The guide includes a course outline, suggested teaching

procedures and illustrative materials. Each instructor should
adapt this material to fit the local situation.

A committee of sixteen Vocational Agriculture instructors
used the first draft of this material as an instructional
program for one year. The experience and evaluation of these
instructors have been very valuable in preparing the final draft
for this publication.

I want to take this opportunity to express sincere appre-
ciation to this committee and their administrators for making it
possible for them to make a contribution to this state-wide curri-

culum for Vocational Education in Agriculture.

HUBERT WHEELER

Commissioner of Education

ERIC

Full Tt Provided by ERIC.
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Introduction To The Course

ANIMAL SCIENCE

The next several pages contain information considered
to be essential to using this book effectively. Understanding
this information should be beneficial in helping find infor-
mation, purchasing materials and fitting the course to the
school schedule. The section, How to Use This Book, should be
especially valuable to teachers.

Course Description

This introductory course in agriculture gives special
attention to: (1) applications of science in the livestock
industry and (2) developing beginning skills in agricultural
mechanics. Students will investigate career opportunities in
agriculture and consider their own career choice. A unit on
leadership includes practice with parliamentary procedure and
encourages students to set high, though realistic, goals for
themselves.

It is expected that students will learn by doing, out of
class, through a farming program or some other type of exper-
ience program to be supervised by the teacher.

Obﬁectives

1. To encourage interested youth to develop competencies
needed in agricultural cccupations.

2. To help students to appreciate the significance of the
animal industry.

3. To help students understand some of the basic princi-
ples of livestock production and marketing.

4. To help students develop fundamental knowledge and
skills in agricultural mechanics including the areas of arc
welding, small gasoline engines, woodworking, farm service
center, painting and tool sharpening.
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5. To encourage youth to discover some of the opportunities
for careers in agriculture.

6. To encourage youth to begin the process of matching
their capabilities with those demanded by various occupations.

7. Do further the development of leadership abilities and
a proper sense of civic responsibility.

8. To foster a sense of belonging among farm youth.
9. To help farm youth see. that things learned at school

have application in the real world they know at home.

Time Allotment

Days
Careers I 10
Leadership I 15
Supervised Occupational Experience I 25
Animal Science 45
ﬁlectives for Production Agriculture 15
Agricultural Mechanics I 45
Exams, Assemglies, etc. _25 _

| Total 180
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SUGGESTED CALENDARIZED COURSE OF STUDY

Week
1 S.0.E.** Lesson 1 (2) and 2 (2)
2 S.0.E. Lesson 2 (3); Leadership Lesson 1 (1)
3 Leadership Lesson 2 (1) and 3 (3)
4 Animal Science: Intro. Lesson (2); L. S. Selection (3)
5 L. S. Selection (4)
6 L. S. Selection (4)
7 S.0.E. Lesson 3 (3) and 4 (2)
8 S.0.E. Lesson 4 (1), 5 (1) and 6 (1), Elect. Prod. Agr.(2)
9 Elect. prod. Agr. (4)
10 Agr. Mech. (4)
11 Agr. Mech. (5)
12 Agr. Mech. (4)
‘ 13 Agr. Mech. (2), S.0.E. Lesson 7 (3)
14 S.0.E. Lesson 7 (3) Animal Breeding (2)
15 Animal Breeding (4)
r 16 Animal Breéding (3) Leadership Lesscn 4 (2)
17 Leadership Lesson 5 (1) and 6 (3)
18 Leadership Lesson 7 (4)
19 Animal Nutrition (4)
20 Animal Nutrition (4) S.0.E. Lesson 7 (1)
21 Producing Swine (4)
22 Producing Swine (5)
23 Producing Swine (5)
24 Producing Swine (1) Agr. Mech. (3)
25 Agr. Mech. (5)
26 Agr. Mech. (4)
27 Agr. Mech. (3) S.0.E. Lesson 7 (1)
28 Careers Lesson 1 (3) and 2 (2)
29 Careers Lesson 3 (3) and 4 (2)
30 Elect. Prod. Agr. (4)
31 Elect. Prod. Agr. (4)
32 Elect. Prod. Agr. (1) Agr. Mech. (3)
33 Agr. Mech. (4)
34 Agr. Mech. (4)
35 Agr. Mech. (4)
36 S.0.E. Lesson 7 (2)
1 Total
* Holidays, examinations, etc.
*%* Supervised Occupational Experience

Q
ERIC
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(Numbers in parentheses indicate number of days allotted.)

Lost

Days*

1
1
1

1
1
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CALENDARIZED COURSE OF STUDY

Lost
Days
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Introduction

How To Use This Book

The form and style of this book differ from curriculum
materials that have been prepared previously for vocational
agriculture. It is hoped that teachers will soon become
accustomed to it and that the writer's ideas will be readily
communicated.

This introductory part is to explain what is included in
later sections and to offer some suggestions which may help in
using the materials most effectively.

THE MAJOR DIVISIONS:

There are five major divisions (units) following the
introductory section: Careers I, Leadership I, Supervised
Occupational Experience I, Animal Science and Agricultural
Mechanics I. Tab dividers separate each division, and printed
on each divider is a table of contents and list of objectives
for that unit.

Animal Science is further divided into four subunits.

The unit divider indicates the beginning pages for the sub-
units.

Using this book with success requires above all else
that introductions to the units and subunits be read with care
and well ahead of the time teaching is to start. It is here
one finds objectives which are indicative of the scope and
depth of learning recommended. Perhaps the most important
category in these introductions is the one on getting ready
for the unit or subunit. References and materials needed are
included as are advance arrangements which need tc be made such
as preparing for a field trip.

The unit on agricultural mechanics, prepared by Dr. Curtis
R. Weston and Richard Linhardt, does not coincide exactly in
format to the other units. There are two reasons. First, a
great deal of material on teaching agricultural mechanics has
been distributed during the past several years and Missouri
teachers have become accustomed to its format. Also, those
preparing this unit felt that the format used for other units
was not so appropriate where much of the learning involves
acquisition of mechanical skills.

Fifteen days have been allotted to "mlectives for Production
Agriculture." It is anticipated that teachers will want to
give careful thought to using this time to greatest advantage
with respect to their local class situation.
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THE LESSON PLANS:

Lesson plans include objectives, references, motivation,
outline, procedures and summary. There should be little dif-
ficulty in using these if one understands the purpose of each.

Objectives. Specific objectives have been written for
each lesson and these are considered to be most crucial items.’
1f a teacher agrees with the objectives, then the problem is
simply one of "How can I best accomplish them?" Procedures
included here should help. So will the many good ideas of
imaginative teachers.

An effort has been made to achieve consistency among
objectives. Lesson objectives are intended to contribute to
unit objectives which in-turn contribute to the objectives
which have been determined for the course. 1In Animal Science
there is also a set of subunit objectives.

References. The instructional material needed for each
lesson is listed under this heading including page numbers
where appropriate. Complete bibliographical data is not listed
with the lesson since the source listing which follows may be
used for ordering materials not already in the departmental
library. Transparencies and handouts which are included with
the lessons are only listed there and on an order form from the
Teaching Aids Fund.

Motivation. Motivational ideas have been written for
each lesson, subunit and unit. Teachers may find these sugges-
tive of even better ideas which are appropriate for their own
class. Making the lesson meet personal needs of as many students
in the class as possible is one of the best motivational
techniques. Successful teachers are conscious of the continual
need for re-motivation to maintain interest throughout a lesson.

Outline. Instead of a list of questions or problems for
class study, an outline of lesson content has been prepared.
Its purpose is to help teachers realize what subject matter
students should learn and to what degree of depth.

‘Procedures. Procedures are written to suggest activities
and other means of accomplishing the lesson objectives. These
generally relate to items in the outiine, but they are not al-
ways in the same order. More procedures have been listed than
time will permit using in many cases. meachers will often think
of even more efficient actiwvities for accomplishing lesson
objectives. Of course they should use them.
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Tt is hoped that teachers will readily learn to make a
transition when reading the procedures. Instructions for
tea¢hers and suggested questions and discussion items to be
used with students are often found within the same paragraph.
The instructions are generally quite concise: "do this",
ndiscuss", "show the transparency."” Questions are always to
be considered suggestive of those to ask students. Discourse,
too, is intended to be suggestive of discussion ideas or a
discussion approach.

Summary. A section is reserved for a summary. It seems
almost impossible for anyone except class participants to de-
cide how to summarize what was learned in a lesson. Teachers
may want to list suggestion here. One might ask, "What have
we learned in this lesson?" Sometimes students may be asked
to write a brief summary and of course there are other ways to
reinforce the learnings accomplished in the lesson.

THE PAGE NUMBERING SYSTEM:

Each of the five major units is numbered separately.
Pages available from the Teaching Aids Fund as handouts for
the classes have the letter "H" in parenthesis beneath the
page number. If the page is available as a transparency a "T"
appears under the page number. Every page bears the unit
title in the upper inside corner.

GENERAL SUGGESTIONS:

Tt is strongly recommended that teachers prepare a
calendarized course of study. Furthermore, it is recommended
that they stay with it. This will often require leaving out
parts of units and lessons. Such adjustments are much pre-
ferred to simply failing to finish the course when the year
is over. The sample furnished here may serve as a guide and
it is believed to be workable for many schools without adjust-
ments.

Tt is recommended that a file drawer for additionzl
illustrative material and notes be kept. Organizing this file
around subject matter areas will permit storing materials to be
used ir this course and the other courses in agriculture. Fre-
quently a particular item to be stored may have certain pages
useful here and other pages suitable for more advanced work.
Filing by subject matter area will simplify finding materials.
Making notations in the margins of lessons will remind teachers
of items that have been stored.
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SOURCE LIST

Books

CAREERS I
An Tntroduction to Agricultural Business and Industry, Weyant,
Hoover, McClay. The Interstate.
An Introduction to Agricultural Business and Industry =-
mTeacher's Guide, Weyant, Hoover, McClay. The Interstate.

LEADERSHIP I
Official Manual, Future Farmers of America, Future Farmer Supply

Service. _
A Guide to Parliamentary Practice, Henderson and Rucker.

The Interstate.

SUPERVISED OCCUPATIOMAL EXPERIENCE I
Farming Programs for students of Vocational Agriculture,

Hammonds and Binkley. The Interstate.

ANIMAL SCIENCE

American Standard of Perfection (1 copy)

Animal Science, Ensminger. The Interstate.

Census of Agriculture (Missouri), U.S. Bureau of Census.

Farm Business Planning Guide, Bulletin Mailing Room, University
of Missouri, Columbia.

Improving Animals Through Breeding - Scrambled Book, Vo. Ag.
Service, 434 Mumford Hall, Urbana, Illinois.

Tntroduction to Breeding Farm Animals, Winters. John Wiley & Sons.

Livestock and Poultry production, Bundy and Diggins. Prentice-

Hall.
Reproduction of Farm Animals, Bulletin 305, Mailing Room,

Cornell University, Ithaca, New york.

AGRICULTURAL MECHANICS I ) )
Arc Welding Lessons, J.F. Linccln Arc Welding Foundation.

__ 211l About Small Gas Engines, Purvis. Goodheart Wilcox Co. Inc.
Chicago. '
__The Farm -Shop,-Wakeman .and McCoy.. Macmillan Co.
Farm Welding, Parker. McGraw Hill.
General Theories of Operation, Briggs and Stratton, MIlwaukee.
Repair Insturction II == Lab Manual, Briggs and Stratton,

Milwaukee.
Sshopwork on the Farm, Jones. McGraw Hill.
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Other Publications

CAREERS- I
"Wocational Agriculture Interest Inventory!, The Interstate.

SUPERVISED OCCUPATIONAL EXPERIENCE I
Crop, livestock and permanent record books for Missouri,
The Interstate.

ANIMAL SCIENCE

"Breed Study and Identification Kit" (4 or 5 for class).
The Interstate.

"Catalog of Equipment Plans for Livestock Equipment", Extension
Agricultural Engineering Department, Columbia, Missouri.

"Catalog of Swine Building and Equipment Plans", Extensicn Agri-
cultural Engineering Department, Columbia, Missouri.

"Dairy Bull Unified Score Card", American Guernsey Cattle Club,
Peterborough, New Hampshire 03458.

"Dairy Cow Unified Score Card", American Guernsey Cattle Club,
Peterborough, New Hampshire 03458.

"Poultry Breed Pictures", ($7.50), Watt Publishing Company,
Mount Morris, Illinois.

Pictures and related literature from breed associations. See
MU Guide 2906 for list of associations.

"Profitable Pork Production in Missouri" C734, Bulletin Mailing
Room, University of Missouri, Columbia.

"Sample Dairy Herd Improvement Record", Alfred Lane, 126 Eckles
Hall, Columbia, Missouri.

"Understanding Your DHIA Records", Alfred Lane, 126 Eckles Hall,
Columbia, Missouri. Also an accompanying set of slides.

Slides

ANIMAL SCIENCE
AS 65 Slides, Color. Set of 112 slides at $16.80 plus postage.
Harold IL.. Kooser, Director, Visual Instruction Service, Iowa
State University, Ames.




CAREERS I
LESSONS: Davys Page
l. The Agricultural Industry and You 3 5
2. Considering Modern Agriculture 2 11
3. Some Career Opportunities in Agriculture 3 21
4. Preparing For a Career 2 25
Total 10
OBJECTIVES:
1. To become aware of the extensiveness of the agri-

cultural industry.
To investigate the future of agriculture.

To consider some of the specific career opportunities
in agriculture.

To make a tentalive career choice and develop plans
for career preparation.
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MOTIVATION:

Careers are so extremely important in the lives of
people. Unfortunately, many persons who could perform at
much higher levels have moved aimlessly from one job to
another. The purpose of this unit is to encourage students
to begin thinking seriously about their occupational future
and to begin making realistic plans for achieving career
success.

GETTING READY FOR THIS UNIT:

1. Reference Materials
An Introduction To Agricultural Business and
Industry. (The Teacher's Guide to this book will
be helpful too.)
"Wocational Agriculture Interest Inventory"
2. Movies: *

Source: Communications Department
119 wWhitten Hall
Columbia, Missouri 65201

. Minutes |
"The Welding Operator" 10
"A Step Ahead" Color 12%
nplanning Your Career" 16
"Opportunities In Agriculture Color 30
"Wocations In Agriculture" Color 15
"Dynamic Careers Through
Agriculture" Color 28
"Choosing Your Occupation" 10
t "The Dairy Industry - 10
| wpinding the Right Job" i0
"pinding Your Life Work 20
"How To Investigate Orations" 11
“"Journalism" 10

% # plan to show two or three of these as this unit is studied.
EVALUATION:
Give brief objective tests occasionally.

Appraise students' career plans to see how realistic, yet
challenging they seem.

e
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Lesson 1. The Agricultural Industry and You 3 days

OBJECTIVES:

1. To obtain a general understanding of the term "agri-
cultural industry."

9. To undergo a self-evaluation in order to find out whether
an agricultural career might be appropriate and whgther
our aptitudes and interests suggest that certain kinds of
work in agriculture might be more suitable than others.

REFERENCES:

An Introduction to Agricultural Business and Industry,

.pages 3 = 9
"Wocational Agriculture Interest Inventory"
Page
Handout: "Studying Yourself" 8
Transparencies: "Some Characteristics of High
School Students Concerning
Occupations" 9

MOTIVATION:

What decisions will you be making someday that will be more
important than the choice of your life's work? To what extent
does one's job determine: where he lives, who his friends are,
what kind of clothes his wife wears, how his children will fare
in school and his personal happiness. What else is affected by
the kind of work one does?

We will be studying about you and about agricultural careers
for the next several days. Your being here indicates you are
interested in agriculture. Perhaps many of you wii‘ find the
kind of life work that suits you best in the broad field of
agriculture.

OUTLINE:

A. The agricultural industry is much broader than farming.
1. Some aspects serve farmers with production needs.
2. Others help process, distribute and market his products .
3. Still others are not associated.yith farming at all.
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There is a great r2nge of occupations included in the
agricultural industry.

1. From unskilled to professional

2. From farming to a great variety of non-farm endeavors

It is normal for young high school students to be very
concerned about occupations.

Farm boys and agricultural students have a head start in
agricultural careers. Much of this would likely be wasted
in other careers.

There is a great deal of difference among us in our likes
and dislikes. We should learn about our own preferences
and consider these when considering a career choice.

Similarly, there is a great deal of difference among us
in our abilities and interests which are quite important
in deciding upon a career.

Available funds affect career choices.
Through self~study, tests and help from others we can

learn a great deal about ourselves which will influence
cur career choice.

PROCEDURES ¢

1.

Discuss the agricultural industry. Have students think
of examples of jobs under each of the following headings:
Crop and Livestock Production, Businesses That Provide
Materials and Services for Farmers, Agricultural Market-
ing, Processing and Distributing Businesses, Businesses
or Occupations That are not Farm Related.

Where are the good paying jobs? Where are the good
working conditions? Where are the interesting jobs?

Show the transparency "Some Characteristics of High School
Students Concerning Occupations." Find out if these are
true for your class.

Have students consider some things they have learned and
skills they have acquired which might help one in some
of the jobs discussed in Procedure l. Would a boy who
was not farm reared or agriculturally educated have
difficulty getting started successfully in some of these
jobs?
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Have students prepare two lists, one of things they like
to do and the other of things they dislike doing. Dis-~
cuss some of these and see if students can see how these
should affect career choices.

Have students complete the handout, "Studying Yourself."
Then, see if students can understand how a better knowledge
of their personal characteristics will help in choosing

a career.

6. Recommend that students visit with the guidance counsel-
or for a frank appraisal of their abilities and interests |
as evidenced by tests and other information in the school
files. (Many teachers may be able to get even more |
help from their counselor with this unit if he is not i
too over-loaded with students.) |

7. If the "Vocational Agriculture Interest Inventory" was
given to students as eighth graders last year, have them
see how much their interests have changed. If it was
not given previously, have these students complete the
inventory and determine their degree of interest in
agricultural pursuits.

8. Have students consider how finances available affect
career choices.

9. Show one of the movies on career choice.

SUMMARY ¢
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(H)

STUDYING YOURSELF

Answer these questions just as you feel about them,

Do not try to answer to please your parents or a teacher.

A. List your first, second and third choice of all
subjects you have ever studied in school.

l. 2. 3.
B. List three subjects you like the least,
L. 2. 3.
1 C. List the three subjects where you did your best work.,
L. 2. 3.
D. List the three subjects where you did the poorest work.
1. 2. 3. i

E. What school activities outside of classwork do you
especially like?
1. 2. 3.

F. What work outside of school that you have done

interests you?
1. 2, 3.

G. What do you like to do for amusement?

H. What are your hobbies?

I. Are there any hobbies, amusements, jobs or studies
that you have not had a chance to try that seem of
particular interest to you? List them,

o J. Of all the things you do, what do you feel you do best?
’ Why?

K. Has anyone ever said that you were good at something,
or that you had done a good job at something, or
that you have a talent for something? What are these
things?

L. Do you think they were right?

M. Have aptitude tests, grades or achievement tests
| indicated that you have an area in which you perform
| well?

N. Do you feel that you have any physical limitations
that might limit your choice of occupations?

0. Do you feel that you get along well with other people?

o
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(T)

SOME CHARACTERISTICS OF HIGH SCHOOL
STUDENTS CONCERNING OCCUPATIONS®

1. Needing to decide on occupations.

2. Wanting advice on whét fd do after
school.

5. ¥Wanting to leérn trédes.

4. Trying to choose the best subjects
to prepare for jobs.

5. Needing to know more about occupa-
tions.

6. Needing to decide whether or not

to go to college.

* Sig items taken from An Introduction to Agricultural Business
and Industry, page 6.
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Lesson 2. Considering Modern Agriculture 2 days
OBJECTIVES:
i 1. To appreciate changes which are occurring in the agri-

cultural segment of the world of work.

2. To increase awareness of the complexity of the agricul-
tural industry.

3. To consider some of the things we should expect from
our jobs, things to learn about jobs and something of
what jobs will demand of us in the way of advance
preparation.

REFERENCES :

An Introduction to Agricultural Business and Industry,
pages 11 - 21

Page
Transparencies: "Farm Output and Inputs" 14
"Persons Supplied Per Farm Worker" 15
"y. S. Farm Production Assets" 16
"Farm Employment--1940 - 65" 17
"Major Input Groups as Percentage of
Total Inputs" 18
"Parm Output and U. S. Population" 19
"World Agricultural Production" 20

MOTIVATION:

Wwhat would you think a person should do before deciding
upon a career?

OUTLINE :
A, Agriculture is a big business .

B. Some new terms are emerging.
l. Agindustry
2. Agri-business
3. Agricultural Business and Industry
4. Occupations in Agricultural Production
5. Occupations in Agri-business
6. Occupations in the Agricultural Professions
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C. Farms are becoming large, efficient business units which
are important consumers of goods and services.

D. Many of the businesses serving farmers have become large,
specialized concerns needing technically prepared agricul-
tural workers. -

E. Anticipated population frowth will continue to require
an efficiently organized, productive, agricultural indus-
try for a long time to come.

F. Agricultural careers, like others, should be evaluated
in terms of their ability to supply satisfaction to the
worker. These include:

l. Creativity

2. Companionship

3. Belonging

4. Service

5. Security

6. Success and advancement
7. Working conditions

G. Lists of questions have been przpared which are useful in
evaluating an occupation.

H. We can learn about occupations from the guidance counselors,
agriculture teachers, workers, employers, parents and many
others.

I. To enter the job market without a high school education
would be very fool-hardy.

PROCEDURES :

1. Discuss the evidence that agriculture is big business.
Have individual students prepare charts showing trends in
farm investment, value of agricultural production and
other factors of interest to them.

2. Prepare concise definitions for each of the agricultural

terms using the chalkboard and student's suggestions.
See that the class understands distinguishing features of

each.
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N

9.

Show the following transparencies:

"Farm Output and Inputs"”

"Persons Supplied Per Farm Worker"

"U. S. Farm Production Assets"

"Farm Employment - 1940-65"
(Actual figures accompanying these charts are in Agricul-
ture Handbook 325 USDA). Do these give evidence that
farmers are becoming more efficient?

See how much students know about business serving farmers
locally. Show "Major Input Groups as Percentagc of Total
Inputs." Is there a large industry serving farmers?

Show "Farm Output and U. S. Population" and "World
Agricultural Production." What will happen in the U.S.

if population grows faster than farm output? What is
expected to be the trend in the U. S population for the
next 25 years? What is the significance of.this to a per-
son pondering his career choice?

Discuss the items dealing with job satisfaction. Have
each student consider a job in agriculture and see how
it "measures up" with respect to these items. Have
a few report on these and permit the class to react.

Have students consider the list of questions on pages
18 - 19 of the text. Are these the right questions to
ask about an occupation? Who can think of an important
matter not included?

How can we learn more about occupations in which we are
interested?

How much will it help to finish high school?

SUMMARY
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Lesson 3. Some Career Opportunities in Agriculture 3 days

OBJECTIVES:

1. To increase awareness of the diversity of agricultural
careers.

2. To encourage students to make a tentative career choice.

REFERENCES :

An Introduction to Agricultural Business and
Industry, pages 22 - 30.

who set challenging, realistic, goals for themselves become
better students and citizens as a result. For you to choose

a career that will require challenging, yet enjoyable prepara-
tion is an excellent step toward a rewarding high school exper-
ience. Don't be too afraid of making a wrong choice. If it
becomes clear that another choice would be wiser, then by all
means change your mind and improve your decision. Adults change
their career choices several times during a lifetime, frequently
without the forethought you will be giving to your decision.

Page
Handout: "Occupational Interview" 24
Supplementary Materials: Careers in Agri-business
and Industry
Handbook of Agricultural
Occupations
Career briefs and occupa-
tional information from
any source
MOTIVATION:
Goals are essential to successful endeavor - in school or
in life. Experience has shown us again and again that students,

career which most nearly suits you and which will result in the
greatest possible satisfaction.

OUTLINE :

A. Employment on Farms
1. Types of self-employment as owner or tenant
2. As a paid employee
3. Farm service occupations

our assignment is clear. We want each of you to choose that




C.

l.

4.

Careers I

Employment in Qff-farm Agricultural Businesses

1. Farm machinery sales and services

2. Farm supplies and equipment

3. Livestock industry

4. Crops, forestry and soil conservation

5. Ornamental horticulture, wildlife and recreation

Professional Occupations in Agriculture

PROCEDURES :

Discuss the occupations listed in the text under each
category. Have students identify persons they know with
as many of these occupations as possible.

Consider some of the important ways these occupations differ.
Have students think of these differences in relation to
their personal characteristics and goals.

Discuss level of occupation. See how students rslate
educational level required and the total satisfact:ons
one receives from an occupation. What happens when a
person strives too long for a level that is beyond his reach?

Point out the fact that farm students have not attended
college to the degree that non farm students have on

the average. Also point out the fact that jobs for
agricultural college graduates go begging every year.
Some get filled by graduates from other colleges because
agricultural graduates aren't available. Do you know

a graduate of the College of Agriculture? Does he like
his work?

Have available career briefs for as many occupations as pos-
sible. The Handbook of Agqricultural Occupations lists

many. Students may write for others. Permit students to
browse through these materials, visit with one another

and the teacher, talk with parents, counselor, other
teachers, workers, employers and anyone else who can give
them factual information. Use "Occupational Interviews"
where appropriate.

Have students choose a tentative career. Have them find
out everything they can about its requirements, working
conditions and satisfactions. Check these against all
they've been able to find out about themgelves (Lesson 1).
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i 7. Remind students to re-evaluate their choice at least once
- a year to make sure they still think it is a good one.

SUMMARY :
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(H) OCCUPATIONAL INTERVIEW

Name of Job

what does the worker do?

What are the working conditions?

What education is reqguired?

Is any special training necessary? If so what?

Is physical strength necessary? Is it necessary to

be handly with tools? With numbers?

Communicative skills?

what are the advantages of this job?

What are the disadvantages?

What is the present need for workers in this field?

In the future?

What dress is required?

Where are jobs available?

Any other special requirements?

What are the starting wages? What can be

expected in the future?

How do you get started in this job?
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Lesson 4. Preparing for a Career

OBJECTIVES:

l. To see the need for planning ahead.

2. To understand how school experiences can help prepare
one for careers.

3. To set down specific plans for achieving occupational
goals.

REFERENCE ¢

An Introduction to Agricultural Business and
Industry, pages 30 - 41.

-

MOTIVATION:

We can drift along and take life as it comes, or we can
plan ahead and try to achieve things we believe worthwhile.
Most of us find the latter course to be more stimulating and
satisfying.

Planning involves use of the intellect. 1Intellectual
activity is generally rewarded more highly than other kinds in
our economic system. Planning may be the most important factor
in determining whether or not you achieve your goals in life.

In this lesson we want you to plan the things you will
need to do in getting ready for your first job and making advance-
ments in your chosen occupation.

OUTLINE:
A. There is a common core of success factors associated with
most careers.

B. Specific occupations have additional skill and knowledge
requirements.

C. Vocational agriculture can help prepare for a career.
1. Supervised Occupational Experiences
a. Production and improvement projects
b. Group projects or school farm
c. Off-farm job experience
2. Study of:
a. Crops and livestock
b. Farm management and marketing
c. Agricultural mechanics




Careers I

3. FFA Activities
4. Contests

Other school courses help too.

Additional education is often needed beyond high school.
1. College of agriculture '

2. Adult education classes

3. Area vocational school courses

4. Trade school courses

A carefully developed plan should include:

1. High school courses to be taken

2. Farm experiences including specific skills to be
acquired

3. Other job experiences including specific skills to be
acquired

4. School activities and contests

5. Colleges or other schools to be attended

6. Financing needed and how it will be obtained

PROCEDURES ¢

l.

See how many success factors students can list that
apply to most jobs. Briefly consider how they can be ac-
quired.

Have students think of several agricultural occupations
that require specialized skills and knowledge. Consider
how these can be acquired.

List the items in outline (C) showing how vocational agri-
culture can help. See how much students know about this.
(They should have read the assignment perviously.)

Discuss ways other school courses help with specific and
common success factors. List some specific courses and
examples of how they help.

Have students think of agricultural jobs that require
additional education. What additional educational
regquirements do class members have for their  occupa-
tional choice? ’

List the items that should be included in a plan. Include
others as desired by the class.

e A i b e e o aa L ar aa
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7. Have each student write out his plan for preparing for
his career. Let a few of them report and discuss their

plans.

SUMMARY :
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LESSONS s Days Page
1. Understanding Essential Qualities of Good 5
Leadership 1

2. To Become Familiar with the History and
Development of the FFA 1 13
3. How the FFA Organization Operates 3 17
4. Opportunities for Recognition in the FFA 2 23
5. Local Chapter Activities 1 27
6. How Our Chapter Conducts its Business 3 31
7. Using Parliamentary Procedure in Meetings 4 35
Total 15
OBJECTIVES:
1. To become familiar with the importance of leadership to
our society.
2. To learn what good leadership is and how to get started
developing it.
3. To understand the FFA as a vehicle for leadership
development.
4. To become interested in participating in the FFA.

LEADERSHIP I

——
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MOTIVATION:

Developing those personality traits and skills associated
with good leadership will contribute more to the success of
most students of vocational agriculture than would the acquisition
of the finest technical education imaginable. Fortunately,
teachers of vocational agriculture have recognized this impor-
tance of leadership skills for many years and the FFA organization
has grown into an outstanding means for leadership development.
Most students should Le eager to study this unit.

GETTING READY FOR THIS UNIT:

A. References and Materials
1. BRooks
Offical Manual, Future Farmers of America (page
numbers listed are for the 1966 edition)
A Guide to Parliamentary Practice

2. Other References
State Farmer Application Blanks
Foundation Award Blanks
State Contest Bulletin

B. Advance Arrangements
1. Arrange for the class to visit a chapter meeting
before Lesson 6.
2. The sequence of lessons is not important. The
entire unit need not necessarily be finished at one
time.

EVALUATION:

Interest in participating in the FFA and other leadership
developing activities is the best evidence that this unit has
been taught successfully. Brief quizzes may be given periodi-
cally, anda comprehensive examination at the end of the unit
will stimulate serious study and permit students and the
teacher to see how effectively objective material has been
mastered.
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Lesson 1. Understanding Essential Qualities of Good
Leadership 1 day

ORJECTIVES:

1. To realize the importance of good leadership.

2. To recognize its essential gqualities.

3. To consider leadership goals and begin making plans to
achieve them.

REFERENCES ¢
Page
Handouts: "Leadership" 8
"what Makes a Good Leader?" 10
npersonality Self-Rating Scale 11
Transparencies: Values of Leadership Ability 12
MOTIVATION:

Are leaders born, or are they made?
OUTLINE:
A. Characteristics of Leaders

B. Values cf Good Leadership

C. How to Increase Leadership Ability
1. The First Step
2. Opportunities to Develop Abilities at School
3. Setting Leadership Goals
4. Budgeting Time for Leadership Development
PROCEDURES :

1. Distribute the handout "Leadership" for before class
study.

2. Have students name some people they feel are good leaders
in the community. Now, have students bring out some of
the things they feel make a good leader. Let someone
start a list on the chalkboard.

3. Show the transparency, "Values of Leadership Ability."
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Ask such questions as:
a. Are these really values of leadership ability?

b. Are these values important?
c. T35 whom are they important?

d. Why are they important?

e. How much effort are they worth?

f. These are values to individuals. Are there values
to society too?

I'iscuss ways to increase leadership ability. Let students

consider this in their own way, and then see if agree-

ment can be reached on the idea that the first step is

for a person to make up his mind he wants to become a

leader.

a. Many people are popular. Are they all good leaders?

b. Can a popular person become a good leader unless he
makes up his mind to?

c. Decide if a person can be made a good leader.

Discuss opportunities for developing leadership ability
at school.

a. FFA
b. Class and student council organizations
c. Sports

d. Speech and other courses
e. Other school organizations

What are your leadership goals?

a. Will you try to be:
(1) A chapter officer?
(2) A committee chairman?
(3) The best worker on your committee?
(4) A state officer?
(5) Other?

b. Wwhat's holding you back?

c. What must you overcome?

d. Did you find weaknesses on the "Personality Self-
rating Scale"?

e. How can you improve these traits?

Are good leaders involved in several organizations?

a. How are we to see that we aren't committed to too
many responsibilities?

b. Why will a busy man get the job done while a man
who isn't busy may not complete a leadership
responsibility? Why do some say, "If you want
something done, you should ask a busy person to do
it"?
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9. Have students turn in one page briefly listing responses
to the following:
a. Why we need leaders.
b. Why we need followers.
c. My leadership goals.
d. Things I must do to achieve these goals.

SUMMARY :
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(8) LEADERSHIP#*

WHAT IS LEADERSHIP?

Leadership is that combination of qualities which inspires confidence,
draws others toward the leader and causes them to follow.

A leader, first of all, is a director of power with all the earmarks
of a guide, a coordinator, a chief and a commander. He is a person
who can accomplish things which others don't have the heart to attempt.

Walter Lippman said, "The final test of a leader is that he leaves
behind him in other men the conviction and will to carry on."

WHY BE A LEADER?

Leadership is needed in all fields, whether it is on the c¢lub, com-
munity, county, state or national level. Leaders are not born but
must be developed among the people that make up a society.

Leadership is a challenge to learn, to train and to devel-~p the natural
talents you may have into a force for good. Others will benefit as well
as yourself. In most youth project work, the major emphasis is on
achieving for yourself. In leadership training, you place emphasis

on your value to others. The benefits to yourself are incidental;

yet, by assisting others, you gain much.

'A person trained for leadership has many of the characteristics that
most young people want. He has the respect of others, possesses
poise, confidence, the ability to think clearly, and the skill to
carry out responsibility.

With responsibility comes maturity. Your development as a leader will
help you become a mature person, ready to take your place in society
and to serve as a useful, productive, better-adjusted citizen.

WHO CAN BE A LEADER?

Leadership does not depend on the amount of ability you have, but on
how you use what you have. You can be a leader if you have the desire,
the will power and the urge to develop the qualities and abilities that
make a leader. Teachers do not develop musicians and scientists. They
inspire people to develop themselves by following good instruction.

Everyone has the ability to be a leader in sciie way. You need only

find the place where you fit as a leader.

* fTaken from "Leadership of Youth Groups. A Guide for Officers and
Leaders," Farmiand Industries, Inc., Kansas City, Missouri
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(H)
Leaders may be good or bad, depending on the kind of croup they are
leading and the kind of person they may be. Many people confuse
leadership with bossing. This is a mistake.

The boss drives men -- the leader guides them.

The boss depends on authority -- the leader on good will.
The boss creates fear -- the leader develops confidence.
The boss assigns tasks —-- the leader sets the pace.

The boss says, "I" -- the leader, "We."

The boss says, "Go" -- the leader says, "T.et's go."

HOW DO WE LEAD OTHERS?

The best way to learn leadership is to lead. That does not mean that
you must dominate a situation. First of all, you must be fired with
a sincere desire -~ a desire to serve, a desire to achieve goals, a
desire to leave things better than they were when you found them.

There are four definite steps you must take to become a good leader:

1. Study the qualities of recognized good leaders.

2. Study yourself, picking out your own weak and strong points.

3. Develop yourself as a good follower. You will. learn that
he who cannot obey cannot command.

4. TFollow a definite plan of training and improvement in
leadership.

Remember that leadership is a role or function, not a mere group of
personality traits. nglessed is the leader who develops leaders while
leading." How much easier it is to do a job than to teach another to
do it. We frequently find ourselves doing & job for people rather
than helping them to help themselves do that job.

The following personality self-rating scale is based on the gqualities
found in most good leaders. It is intended to help you find your

own strong and weak points. Be honest with yourself as you take this,
or it will have little value to you.

et e e e = e e o St
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WHAT MAKES A GOOD LEADER?

Be well prepared -- Know leadership takes work as well as practice.

Be group minded -- Regard yourself as a part of the group. Say "we"

instead of "I"; don't try to "run" the crowd. Instead, be guided
by the crowd's wishes.

Like people -- Be understanding and friendly.
Be voised -- Don't let irritations bother you.
Have humility -- Be confident, but not cocky. Don't be afraid to

reveal you don't know everything.

Be creative =-- Enjoy trying new ideas.

Be a hard worker —-- Don't ask anyone to do something that you would
not be willing to do yourself.

Be resvonsible -- Live up tuv your word and duties.
Be cooperative -- Know how to work with others and enjoy working
with them.

Be a fun-lover -- Enjoy life -- the simple things as well as the big.

Have vision -- Help the persons in your group to learn and grow through

the activities.

Be clear -- Be able to express yourself effectively.

Be proud -- Proud of what you do. Take pride in being a leader, but
earn it.

Bz neat -- Always be neat in dress and personal appearance.

Be courteous —-- The words "please" and "thank you" pay dividends. Use

them often.

Think ahead -- Know members’ opinions and be ready to meet changing
situations.

Set goals -- Make them high, but be sure to reach them.

Take advice -- But do your own thinking.

Get the facts -- Analyze them before you draw conclusions.

— = Y P o S FE. Jip e, S




Leadership I PERSONALITY SELF-RATING SCALE 11
(H)

Circle appropriate number following each trait. Four is outstanding,
three is above average, two is average, one is poor. Total your score
below.

1. Do I maintain a well groomed appearance?

2. Do I have a pleasing voice?

3. 1Is my posture alert and poised?

4. 1Is my disposition cheerful?

5. Do I make friends easily?

6. Do I exert a positive leadership?

7. Am I generally thoughtful of the feelings of others?
8. Is my enthusiasm sincere and contagious?

9. Do I persevere until I achieve success?

10. Am I sincere in my interest in other people?

11. Am I ambitious to get ahead?

12. Do I get along well with others?

13. Do I react constructively to criticism? |
14. Do I remember names and faces? 1
15. Am I punctual on all occasions? 1
16. Do I have and evidence a spirit of cooperation?

17. Am I free from prejudice?

18. Bo I know how people react in most situations?

19. Am I generally A good listener?

20. Do I refuse to allow what other people say to hurt me?

M H R R R HRRRERRRRERRBRRRRBRFRF
VMUMNDRDNDLODNNLDLODONDNNNDODODODNNNDNDDN
WWWWWWwWLWwWwWwwWwwWwwwwwwwwww
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21. Can I criticize without giving offense?
22. Do I usually like people for what they are, or do 1

wait to see if they like me? 1 2 3 4
23. Do I enjoy being part of a group? 1L 2 3 4
24. Am I reliable? 1 2 3 4
25. Can I adapt myself +o all situations? 1 2 3 4
26. Am I easily discouraged? 1 2 3 4
27. Do I apply myself to the problems of each day? 1 2 3 4
28. Can I make a decision quickly and accurately? 1 2 3 4
29. Am I loyal to my superiors and associates? 1 2 3 4
30. Do I try to get the other fellow's point of view? 1 2 3 4
31. Am I neat and clean in my work as well as my personal

appearance? 1 2 3 4
32. Do I know where I make my mistakes and do I admit them? 1 2 3 4
33. Am I looking for opportunities to serve others better? 1 2 3 4
34. Am I following a systematic plan for improvement and ad-

vancement? 1 2 3 4
35. Can I accept honors and advancements and yet keep my feet :

on the ground? 1 2 2 4
36. Am I playing the game of life honestly and fairly with %

myself, my fellow members and others with whom I work? 1 2 3 4 |

TOTAL SCORE o « |

And now, to evaluate your scores -- if your score totaled over 100, your |

personality rating is definitely superior. And, if you've been honest witn
yourself, you are among the people who are most likely to succeed. 90 - 100

is above average. 75 - 90 is average. Below 75 shows plenty of room for
improvement. How did you rate?
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VALUES OF LEADERSHIP ABILITY

1. Education

2. Respect

3. Advancement in an occupation
4. Financial betterment

5. Pride

6. Security

‘
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Lesson 2. Basic Background of the FFA 1 day

OBJECTIVE:

To become familiar with the history and development of
the FFA.

REFERENCES ¢

Official Manual, pages 6 and 7 (1966 edition)

Handout: Quiz - Basic Background of the FFA 15

MOTIVATION:

I wonder how old the FFA is ? Where do you suppose it began?

OUTLINE:
A. Reasons for starting
B. First organizational meeting
1. Where - Kansas City, Missouri
2. When - 1928
3. Number of delegates - 33 from 18 states
4. First leaders - Leslie Applegate, Dr. C. II. Lane,
Mr. Henry Groseclcse
C. Official creed adopted - 1930
D. Establishment of National FFA camp - 1939
E. FFA Foundation established - 1944
F. National Band organized - 1947
G. Future Farmer Supply Service - 1947
H. Official FFA Calendar - 1947
I. National Officers Good Will Tour - 1948
J. The Federal Charter - PL740 - 1951
K. Official Code of Ethics adopted - 1952

I.. National Future Parmer Magazine established - 1952
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M. Cooperation with other nations
N. FFA Headquarters building - 1959

0. Membership - 454,000 in 10,000 chapters

P. Missouri chartered - 28th in 1929

PROCEDURES :

1. Assign pages 6 and 7 of the Manual for careful reading.

aspects of the history.
3. Give the quiz. \ 1

E
[
; 5. Have an FFA spell down. Discuss the more interesting
E
E SUMMARY s

|

!

L
- |
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10.

QUIZ

BASIC BACKGROUND OF THE FFA

When was the first National FFA convention held?

Where was the first National Convention held?

Who was the first National president?

During which convention was the creed adopted?

When was Vocational Agriculture started?

What state organization was the National Association
formed after?

of what value to the FFA is public law 740?

Missouri was the state to be chartered in
the FFA?

Who was the first national advisor?

Who is considered the founder of the FFA?
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Lesson 3. How the FFA Organization Operates 3 days
OBJECTIVE:

To acquaint the students with the organization of the
FFA.

REFERENCES ¢

Official Manual, pages 8 - 15; 22 (Greenhand Degree

requirements)
. . Page
Handout: Quiz - Qrganization of the FFA, 9
Transparencies: nAim and Purposes' 20
"€ode of Ethics" ! 21
"Proper” Use of Jacket” 22
MOTIVATION: !

You will likely want to become an FFA member. First
though, you surely want to know more about the organization.
Have you ever seen a girl FFA member?

OUTLINE:

A. Colors
1. Wwhy are they corn gold and National blue?
2. When were they adopted?

B. Aims and purposes
1. How many?
2. What are they?
3. Do you agree with the aims and purposes?
4. Can you think of any aims or purposes they may
have left out that should be added?

C. What are the types of membership?
1. Who can be elected to the different types?
2. What is the purpose of each type of membership?

D. What are the degrees of active membership?
l. Age
2, Farming program
3. Other requirements

”
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E. Emblem
1. Parts
2. Purpose or meaning of each part
3. What protects it from being used by some othar
organization?

F. Code of Ethics
1. What is it?
2. Why do you think it was developed?
3. Are there any points that you feel are unfair?
4, Are there any items that could be added to them?

G. Wearing the FFA jacket

h 1. How? '
2. When? ‘
3. Where? ,
4. Who?

5. What to do when it wears out?

H. Services connected with the FFA
1. Future Farmer supply service
g 2. National Future Farmer magazine
! 3. Naticnal FFA calendar program
a. What the services are
b. Dues include the magazine
¢. How ordering supplies will be handled

PROCEDURES @
1. Assign pages for outside reading .

2. Discuss the items in the outline. Use transparencies
“Aims and Purposes', "The Emblem," "Code of Ethics," and
"Proper Use of Jacket."

3. Be sure students understand how to become a member -

4. Duplicate and hand out "Creed" and "Proper Use' of the
Official FFA Jacket' if members do not each receive a

personal copy of the Manual from vcur Chapter.

5. Give the Quiz .

SUMMARY =
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10.

QUIZ

ORGANIZATION OF THE FFA

The FFA colors are and .

The foundation award that is given on the local level to
a freshman boy is called the award.

The words Vocational Agriculture are found on the emblem.
True or False (circle the correct one)

Give the four degrees of active membership in the FFA.

a. b.

C. d.

How many years must you be in the FFA to be an Honorary
member?

How many aims does the FFA have?

Wwhat are the pins that can be worn on the FFA jacket?

What is the American eagle emblematic of on the FFA
emblem?

What is the official magazine of the FFA called?

How much must you earn or have invested in an agriculture
occupation to be eligible for the State Farmer Award?
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THE AlM AND PURPOSES

Leadership I

“ The primary aim of the Future Farmers of

1.
2.

3.

| America is the development of agricultural
leadership, cooperation, and citizenship.
The specific purposes for which this organi-
zation was formed are as follows:

To develop competent,aggressive, rural
and agricultural leadership.

Igfcreate and nurture a love of country
l e L]

To strengthen the confidence of farm
boys and zoung men in themselves and
their work.

To create more interest in the intelli-
gent choice of farming occupations.

To encourage members in the development
of individual farming programs and
establishment in farming.

To encourage members to improve the
farm home and its surroundings.

To participate in worthy undertakings
for the improvement of agriculture.

To develop character, train for useful
citizenship, and foster patriotism.

To participate in cooperative effort.
To encourage and practice thrift.
To encourage improvement in scholarship.

To provide and encourage the develop-
ment of organized rural recreationa
activities.
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(T)
(Adopted by the Delegates at the
1952 National FFA Convention)

We will conduct ourselves at all times
in order to be a credit to our organization,
chapter, school and community by:

1. Dressing neatly and appropriately
for the occasion.

2. Showing respect for rights of others
and being courteous at all times.

3. Being honest and not taking unfair
advantage of others.

4. Respecting property of others.

5. Refraining from loud, boisterous talk,
swearing and horseplay.

6. Demonstrating sportsmanship in the
show ring, judging contests, and
meetings. Modest In winning and
generous in defeat.

7. Attending meetings promptly and respect-
ing the opinion of others in discussion.

8. Taking pride in our organization in
our activities in our farming programs
in our exhibits, and in the occupation
of farming and ranching.

9. Sharing with others experiences and know-

ledge gained by attending National and
State meetings.
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)
(T PROPER USE OF JACKET

THE JACKET SHOULD ONLY BE WORN BY PERSONS WHO ARE MEMBERS OF
THE ORGANIZATION,

[T SHOULD BE KEPT CLEAN AND NEAT AT ALL TIMES.

THE JACKET SHOULD HAVE ONLY A LARGE EMBLEM ON THE BACK AND A
SMALL EMBLEM ON THE FRONT: THE NAME OF THE' STATE ASSOCIATION
AND THE NAME OF THE LOCAL CHAPTER ON THE BACK: AND THE NAME OF
THE INDIVIDUAL AND ONE OFFICE OR HONOR ON THE FRONT.

ForR THE MOST ATTRACTIVE APPEARANCE, THE JACKET SHOULD BE WORN ON
OEFICIAL OCCASICNS WITH THE ZIPPER FASTENED TO THE TOP. THE
COLLAR SHOULD BE TURNED DOWN AND THE CUFFS IN PLACE AND BUTTONED.

[T sHouLD BE WORN BY OFFICERS AND MEMBERS ON ALL OFFICIAL FFA
OCCASIONS., AS WELL AS OTHER OCCASIONS WHERE THE CHAPTER IS RE-
PRESENTED. IT MAY BE WORN TO SCHOOL AND OTHER APPROPRIATE
PLACES.

THE JACKET SHOULD ONLY BE WORN TO PLACES THAT ARE APPROPRIATE
FOR MEMBERS TO VISIT,

[T SHOULD RE WORN BY CONTESTANTS IN THE NATIONAL PUBLIC SPEAK-
ING CONTEST, AND AT OTHER OCCASIONS WHEN FFA MEMBERS ARE
RECEIVING FFA AWARDS.

SCHOOL LETTERS AND INSIGNIA OF OTHER ORGANIZATIONS SHOULD NOT
BE ATTACHED TO OR WORN ON THE JACKET.

THE JACKET SHOULD NOT BE WORN WITH GARMENTS BEARING THE INSIG-
NIA OF OTHER ORGANIZATIONS,

WHEN THE JACKET BECOMES TOO FADED AND WORN TO WEAR IN PUBLIC.
IT SHOULD BE DISCARDED OR THE EMBLEMS AND LETTERING REMOVED.

THE EMBLEMS AND LETTERING SHOULD BE REMOVED IF THE JACKET IS
GIVEN OR SOLD TO A NON-MEMBER.

WHEN THE JACKET IS WORN BY A MEMBER HE ALWAYS CONDUCTS HIMSELF
AS A GENTLEMAN,

No MORE THAN THREE MEDALS SHOULD BE WORN ON THE JACKET; THESE
SHOULD REPRESENT THE HIGHEST DEGREE EARNED, THE HIGHEST OFFICE
HELD AND THE HIGHEST AWARD EARNED BY THE MEMBER.

MEMBERS SHOULD REFRAIN FROM SMOKING WHILE WEARING THE FFA
JACKET OR OFFICIALLY REPRESENTING THE ORGANIZATION.
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Lesson 4. Opportunities for Recognition in the FFA 2 days

OBJECTIVE:

To acquaint students with some of the honors which they
might receive in the FFA.

REFERENCES :

Official Manual, pages 18, 53-54, 22-23 (Chapter,
State and American Farmer requirements)

Page
Handouts: "FFA Contests" 25
"Foundation Awards" 26

Other Materials: State Farmer Application Blank
Foundation Award Blank
State Contest Bulletin

MOTIVATION:

Cite the outstanding achievement of a local member or
someone from a neighborina chapter who has received a high
honor recently.

OUTLINE :

A. Advanced Degrees
1. Chapt:r farmer
2. State farmer
3. American farmer

B. Officers
1. Local
2. Sub-district
3. State
4., National

C. Contest Winners

1. Local
2. Sub-district
3. State

4. National

D. Foundation Awards

1. Local
2. Sub-district
3. State

4. National
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E. Other local or special honors

l. Pairs and shows
2. Superior achievement awards

PROCEDURES ¢

l. TUTist the five groups of honors. See how much the class
already knows about them.

2. Briefly discuss requirements for advanced degrees.

3. List chapter offices. 1Indicate in a general way how sub-
district, state and national officers are selected.

4. Prepare a table similar to the "FFA Contests" sheet which
will let students know of their cvporturities to partiaipate.

5. Eand out the chart, "Foundation Awards." Help students
understand how they can participate. Have them under-
stand who makes these available.

6. Discuss any other activities which give boys in your
chapter opportunities for recognition.

SUMMARY :

g




Leadership I

Team

Animal Husbandry

FFA CONTESTS

Local

Sub District

District

State

25
(H)

National

Poultry

Soils

Dairy Production

Farm Mechanics

Meat Identification

and Judging

Field Crops

Dairy Products

Parliamentary Procedure
Radio Program

Chapter

Chapter Activities¥*

Secretary's Book

Treasurer's Book

Reporter's Scrap Book

Individual

Record Books

Public Speaking *

Creed Speaking

* Same as National FFA Foundation Award contest
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FOUNDATION AWARDS
Local District State Regional National

STAR GREENHAND Medal - - - -

STAR FARMER Medal * $200  $500 $1000
| PUBLIC SPEAKING  Medal x $100  $200 s
E SAFETY Mecal ik w $200 $250
| ELECTRICLTY Medal * we $200 $250
; SOIL & WATER MCT. Medal % # $200 $250
DAIRY " Medal * wek $200 $250
LIVESTOCK Medal * w $200 $250
CROPS Medal % ®%  $200 $250
POULTRY Medal * w%  $200 $250
FORESTRY Medal * w6 $200 $250
FARM & HOME IMP. Medal % w%  $200 $250
FARM MECHANICS  Medal # w $200 $250

*May vary from year to year, depending on amount of money
available. %**These awards will be $100 each for a minimum of
five of these contests. Each year five of the contest winners
will be certified by the State for participation in the regional
and national contests. ***First place $250, second $225, third
| $200, fourth $175, and fifth $150. *¥%¥*The MFA awards $50 to
first place chapter in each district in the chapter safety

[ contest.
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Lesson 5. Local Chapter Activities 1 day

OBJECTIVE:

To acquaint students with activities of the local chapter
and help them see some of the values of becoming an active
chapter member.

REFERENCES:
Chapter Program of Work for Current Year.
Page
Transparency: "Major Divisions of the Program of
Work n 29
MOTIVATION:

Discuss the activity of your chapter which is most popular
with freshmen boys.

OUTLINE:

* List the most popular activities of your chapter which you
want to call to the attention of beginning students.

PROCEDURES :

1. S<e how much boys may already have heard about activities

of your chapter.

Do not go into a tedious discussion of every item in your
program of work. Instead, show slides of a few activi-
ties, of the FFA camp, or do other things which will
stimulate interest in the chapter.

Show "Major Divisions of the Program of Work." Discuss
this briefly so students will appreciate the scope of
the program of work and that activities are worthwhile

as well as fun to do.
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4. Point out that other suggestions for planning and
carrying out a program of work may be found on pages 42- ‘

53 of the Official Manual. ]

SUMMARY :
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MAJOR DIVISIONS OF PROGRAM OF WORK

1.

Supervised Agricultural Program
Cooperation

Community Service

Leadership

Earnings and Savings

Conduct of{Meetings

Scholarship

Recreation

Public Relations

State and National Activities

29
(T)

——
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| Lesson 6. How Our Chapter Conducts its Business 3 days

OBJECTIVES:
1. To find out how things get done in a chapter meeting.

9. To learn something of the ritual and paraphernalia used
in meetings.

3. To appreciate the dignified, busiusesslike manner of a
well-conducted meeting.

4. To understand the importance of out-of-meeting activi-
ties for getting things done.

REFERENCES :

Official Manual, pages 32-33, 37-39, 56-60

Transparency: 'Eight Essentials of a Good Chapter " 34

MOTIVATION:

Have the class visit a meeting of the local chapter.
Be sure to alert the chapter members to be "on their toes”
because future leaders of the organization will be getting an
all-important first impression.

OUTLINE:

A. Electing class officers
1. Obtaining the floor
2. The correct way to nominate
3. Seconding nominations
4. Closing nominations
5. Voting
6. Vote required for election
7. Announcing results

B. Setting up the meeting room
C. Opening the meeting
D. Closing the meeting

E. Planning chapter meetings

F. Order of business
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Duties of officers

Functional committees

1. Well organized

2. Meet prior to chapter meeting

3. Have a plan of action

A. Get approval from chapter members

5. Get plan cleared by advisor, principal and superin-
tendent

6. Put nlan into action

7. Reportback to chapter members

Eight essentials of a good chapter

PROCEDURES :

1.

Elect a set of class officers. Repeat procedures 2
through 4 each day.

Have class help the Sentinel set up the meeting room by
telling him if he gets paraphernalia in wrong places.

Using manuals, go through the opening ceremony and the
closing ceremony.

Have each student make a drawing of the chapter room
giving station, symbol and name of local chapter officer.

Discuss planning chapter meetings.

a. Pre-planning by the executive committee

b. Why plan well in advance?

c. How could a freshman member get an item of business
before the chapter meeting?

Discuss the order of business. List on chalkboard.
Why is this order preferred? What would be properly
discussed under each item?

Discuss duties of chapter officers. Have each officer
(class) list his duties. What happens when someone fails
to do his job?

Discuss importance of committee work. How does a good
committee perform?
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9. Have the President appoint each class member to a
small committee. Each committee should be given a
topic, prepare a report and report back during the
next meeting session.

10. Show "Eight Essentials of a Good Chapter." Which is
most important? Are their others? Can we have a good
chapter?

SUMMARY ¢
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1 EIGHT ESSENTIALS OF A GOOD CHAPTER

1. A Knowledge of the FFA on the Part
of Every Member

2. Gapable Officers and Leaders

3. Responsibilities Shared by All iem-
bers in Chapter Activities

4. A Challenging Program of Work

5. Adequate Financing for Chapter

Activities

6. Proper Paraphernalia, Equipment and
Records

7. Well Planned, Regularly Held Chapter
vMeetings

8. Support by School Officials and
Community Leaders
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Lesson 7. Using Parliamentary Procedure in Meetings 4 days

OBJECTIVES:
1. To appreciate the value of parliamentary procedure for
getting business transacted in an orderly manner that

is fair to everyone.

2. To learn to make motions correctly and to participate
in meetings with ease.

3. To understand how motions are classified.

4. To be able to use several of the commonly used motions
correctly.

REFERENCES :

Official Manual, page 61

A Guide to Parliamentary Practice, pages 3-6, 10-
13, 14-15, 17, 20, and 21

Page
Handout: "Frequently Used Motions" 38

MOTIVATION:

England's Parliament is among the oldest organizations to
conduct its business in a demoncratic fashion. Both houses
of the Congress of the United States have conducted their busi-
ness in a similar manner. From the experiences of these bodies
and others a series of rules have been developed. Two considera-
tions are basic: (1) to get business transacted efficiently
and (2) to protect the rights of every member. Would these
premises seem appropriate for the FFA organization? What
happens when .. member doesn't know the rules? Have you seen
class meetings "railroaded" by a few who seemed to know the
rules?

OUTLINE:

A. Handling the main motion
1. Securing the floor and making the motion
2. Seconding
3. Restating
4. Discussing
5. Restating
6. Voting
7. Announcing results

e
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Subsidiary motions frequently used
1. Amend

2. Refer

3. Lay on the table

Tncidental motions frequently used
1. Division

2. DPoint of order

3. Appeal

Privileged motions frequently used
1. Questicn of privilege
2. Adjourn

Using the gavel correctly

1. Call meeting to order - 2 taps

2. Members stand - 3 taps

3. Members be seated - 1 tap

4. After announcing results of a vote or a decision of
the chair - 1 tap )

5. To restore order - a sharp tap or a series of sharp
taps

PROCEDURES :

1.

Study the procedure for handling a main motion. Discuss
the procedure, then have the class practice introducing
and disposing of simple main motions.

Explain that subsidiary mctions are used to modify or
help dispose of main motions. Study and discuss the
three listed one by one and have the class practice
using them. Hand out the summary "prequently Used Mo-
tions."

Explain that incidental motions do not relate directly

£0 the main motion; they are "incidental" to it. Privi-
leged motions are incidental motions of high rank. Study,
discuss and practice the privileged and incidental
motions listed, one at a time.

Divide the class into parliamentary procedure teams

and let them demonstrate motions they have learned
under simulated contest conditions. Some will meet the
15 minute discussion leader requirement for Chapter
Farmer degree during these sessions. Others should be
given opportunities with other units during their Green
Hand year.
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5. Give test each day over the material students have
studied in "Frequently Used Motions" handout.

SUMMARY :
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FREQUENTLY USED MOTIONS*

(By order of rank)

Second Debat- Amend- Vote
Kind Required able able Required
I. PRIVILEGED
Adjourn Yes No No Maiority
Question of Privilege No No No None
II. INCIDENTAL
Point of Order No No No None
Appeal Yes Yes No Majority
Division No No No None
Close Nominations Yes No Yes Two~thirds
III. SUBSIDIARY
Lay on the Table Yes No No Majority
Refer Yes Yes Yes Majority
Amend Yes Yes Yes Majority
IV. MAIN MOTION Yes Yes Yes Majority
i
* gimplified table has a few exceptions to be learned later




LESSONS Days Page

1. Understanding Farming Programs 2 5

2. Selecting the Productive Project Program 5 9

3. Making Arrangements for the Farming
Program 3 21

4. Planning Good Management Practices to Use 3 25

5. Planning for Improvement Projects and
Supplementary Farm Practices 1 29

6. Carrying Out the Farming Program 1 31

7. Keeping Useful Records 10 33

Total 25
OBJECTIVES:

l. To conduct supervised occupational experience programs
which will help motivate greater classroom participation
and achievement.

2. To earn money for future needs.

3. To gain first-hand experience in farm management by
accepting responsibility for decisions.

4. To appreciate the value of farm accounts and to learn

SUPERVISED OCCUPATIONAL EXPERIENCE I

how to keep them correctly.
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Occupational Experience I

MOTIVATION:

Few are so privileged as the teacher of vocational agri-
culture who watches an enthusiastic youngster plan a supervised
farming porgram, put it into operation and grow with it year-
by-year. Farming porgrams have formed the very core of voca-
tional agriculture in the past; and, although boys not having
excellent possibilities for farming as a career at home would
do well to consider other alternatives, there are still many
important advantages for every student who has an opportunity -
to try to grow educationally and financially through these
activities.

This unit is written under the assumption that most of the
students will see the benefits of a true-to-life farming ex-
perience at home and will plan and conduct a supervised farming
program. Some will use this as a beginning for growing into
farming. Others, as have so many in the past, will find the
experience to be an excellent medium for learning initiative,
thrift, a sense of responsibility and many other qualities
important for success in most occupations.

GETTING READY FOR THIS UNIT:

A. References and Materials
Farming Programs for Students of Vocational Agriculture.

Farm Business Planning Guide

B. Advance Arrangements
1. Have a student who has experienced unusual success

visit the clas:c and explain how he started and
progressed. (See Motivation for Lesson 1)

2. For Lesson 5 have a student from an advanced class
explain his unusually successful improvement project
or supplementary farm practice.
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Lesson 1. Understanding Farming Programs 2 days

OBJECTIVES:

l. To realize the advantages that can result from having
a farming program.

2. To understand the features of a good farming program.
3. To become aware of other opportunities to enhance
learning through employment at farm or non-farm jobs

away from home.

REFERENCE ¢

Farming Programs for Students of Vocational
Agriculture, pages 31 - 42; 45 - 58; 61 - 68

MOTIVATION:

Have a student from your chapter or a neighboring one who
has developed an outstanding farming program visit the class to
tell how he got started and progressed with his program. Be
sure he saves time for questioning. Be sure hig attitude will
exhibit his enthusiasm for using farming programs to achieve
goals. If he's willing, have him leave some of his records
for future discussion. If you have a choice, choose the boy
with an original opportunity rather typical of the average fresh-
man boy since students in the class will be inclined to think they
could never achieve so much anyway.

OUTLINE:

A. Some goals we can accomplish with farming programs

1. Increased financial independence

2. Learning by doing

3. A sense of accomplishment

4. Increased management skill

5. Recognition from others for ability to manage own
affairs

6. Personal pride in a job well done.

7. Justifiable feeling we're growing up

8. Long range financial goals - grow into farming,
attend college or other advanced schools, other personal
desires

9. Knowledge and skill development for future career and
personal life '

10. FFA honors
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B. Characteristics of a good farming program

1. Large enough to achieve your realistic financial
and learning goals

2. Fits in with the home farm and/or other facilities
available

3. 1Includes enterprises having a favorable comparative
advantage economically

4. Leaves room for Dad

5. Includes appropriate improvement projects

6. Includes supplementary farm practices as needed to achieve
educational goals

7. Provides systematic growth from year to year

8. Emphasizes continuation projects

Py v

C. Alternatives to farming programs for those with special
situations
l. Working on a farm
2. Working for an agricultural business

PROCEDURES ¢

1. See what students already know about farming programs.
(Don't clear up all of the misconceptions at once -
some will be resolved through later study.)

2. After they've read the assignment, develop a list of
reasons for farming programs on the chalkboard. See if
they agree with all in item "A" in the Outline. What
are some important goals of students in this class? Are ]
there disadvantages of farming programs?

3. Discuss the characteristics of good farming programs.
Let students contribute items or list the ones in the
Outline and have students evaluate them and add others
if they desire. {

4. Will everyone here have a farming program? Overcome the
poor reasons some may have for not having programs by point-
ing out alternatives they haven't considered. For those
students for whom a farming program is not reasonable,
discuss the alternatives. Help the class see how these
students can gain some of the advantages of farming
programs without participating.
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5. Have available a list of the farming activities con-
ducted by several freshmen who later became outstanding
FFA members over the past several years. (See annual
reports or record books if you have them.) Distribute
these or present them before the class for discussion.

6. Suggest students start thinking about how a farming program
can help them achieve some of their important goals.

SUMMARY :
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Lesson 2. Selecting the Productive Project Program 5 days

OBJECTIVES:

1. To compare farm enterprises in their suitability for
student projects.

2. To learn to use outlook information in short-term
planning.

3. To understand the kinds of expense items to be expected
with various enterprises.

N

To learn to make a financial plan (budget) for an
enterprise.

5. To learn the basic steps in decision-making.

6. To plan a program of productive projects to be carried
out by the student during the current year.

7. To plan a 5 year program of productive projects.

REFERENCES : . Page

Farm Business Planning Guide

R e L A e o A A i e A A e et ot S e A i B S e it i bt ol Al b i e i b

Handouts: "Comparing Livestock Enterprises™ 13
"Comparing Crop Enterprises™ 14
"Budget for a Crop Enterprise" 15
"Budget Livestock rroduction" 16
"Prices for Budgeting 19 _ " (Receipts) 17
"Prices for Budgeting 19__  (Expenses) 18
Transparency: "The Decision-making Cycle" 19
MOTIVATION:

We're going to be farm managers. We'll start in a small way,
but we'll be decision-makers just the same as any other manager,
and we'll have to be responsible for our decisions.

OUTLINE:

A. Livestock enterprises suitable for a farming program in
this locality
1. Income over costs for the various classes
2. Capital required
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3. Labor required
4. Equipment and other facilities required

B. Crop enterprises suitable for a farming program in this
locality
1. Income over costs for the crops
2. Capital required
3. Labor required
4. Equipment and other facilities required

C. The outlook for crop and livestock prices for the ensuing
year
1. Livestock cycles
2. Consumer demand expectations
3. Acreage allotment changes
4. Export policies
5. Other factors expected to be particularly important
in determining prices this year

D. Steps in Preparing a Budget

1. Select a suitable form (Livestock or Crop Enterprise
Book, page 2).

2. Decide upon prices - consider current prices and out-
look,

3. Use tables in Farm Business Planning Guide to determine
typical expense and receipt items to use.

4. Carefully check computations and whether all pertinent
items are included.

E. Steps in the decision-making process
1. Observe the situation .

2. Analyze the situation considering goals and alternatives.
3. Decide,

4. Put plan into action .
5. Assume responsibility for the decision {Evaluate).

F. Deciding which enterprises to include
1. Consider facilities, labor and capital available .

2. Consider relationship to other enterprises on the farm.
3. Consider financial goals .

4. Prepare budgets for several promising enterprises,

PROCEDURES :

1. Prepare a list of livestock projects suited for farming
programs in this area. Work from the annual supervised
farming program report, Tables 11 to 17 of the Planning
Guide and from student suggestions. Bring in county census
data or otherwise encourage consideration of enterprises

ERIC you feel need more emphasis.
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2.

Distribute the handout, "Comparing Livestock Enter-
prises." Have students find the data needed in Tables
11 tc 17. PFacilities and equipment may have to come
from textbooks and your help. When completed for
enterprises suited to your locality, prepare a trans-
parency and discuss the items. Have students indicate
some of their preferences and their reasons.

Emphasize that figures in the Farm Business Planning
Guide are excellent for planning several years ahead.

We will be budgeting more accurately using expected prices
for next year in a day or so.

Prepare a list of crop projects suited for farming programs
in this area. (See the suggestions from Procedure 1.)

Use the handout, "Comparing Crop Enterprises." (See
other suggestions for Procedure 2.)

Discuss the outlook for next year and factors which are
expected to be important in determining prices needed

by this class in budgeting. Decide upon prices yourself,
or have your advanced class do this as a farm management
exercise. Hand out a set of prices for these students

to use in budgeting. The sample list includes most of
the commodities used in the budget blocks in the
Planning Guide which are expected to vary in price from
year to year. For all other prices, it is recommended
that students use costs just as they are listed in the

budget blocks unless they know their situation will be
different.

Work out a sample budget for a livestock enterprise with
the class. Use your price list and data from the budget
block in the Planning Guide.

You may want to use the Turkey illustration included
here, but be sure to check prices of mash, poults and
turkeys sold.

Interest on investment should be figured at the rate
student pays if he actually borrows; otherwise charge what
seems to be a reasonable rate to expect on funds he has
to invest, maybe 5%. Note that the Turkey budget varies
from Table 17 only in the way interest is handled.
(Subtract §103.04 from $3116.80 to get $3013.76)

Make sure the class understands how every figure
was derived.
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11.

12.

13.

Full Tt Provided by ERIC.
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Have students work in groups to develop budgets for other
livestock enterprises.

Work out a sample budget for a crop enterprise. Use

the wheat budget if you like, but be sure to change the
prices of wheat to fit the outlook. Use other than 1/3 -
2/3 share if not typical. Note that Gross Returns (line
4, Table 8) should read $56.25, not $57.25 for 45 bu. @
$1.25.

Have students work in groups to prepare budgets for other
crops.

Discuss the steps in the decision-making process. See
if students can relate these steps to their farming
programs.

Discuss considerations in deciding what enterprises to
include in the farming program. See if students agree with
those in the outline and if they want to add others.

Show "The Decision-Making Cycle." Compare with E. in
Outline. Tell the class we are now at step 3 in the
decision-making process. Have them (with guidance from
their parents and you) decide upon their productive
projects for this year. Also have them consider tenta-
tive plans for 4 more years. Have them make the plans
in their notebook.

Remind students they aren't good managers unless they carry
out steps 4 and 5 in the decision-making process. The

next few lessons will help, but getting it done is up to
the young manager.

SUMMARY ¢
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COMPARING LIVESTOCK ENTERPRISES

Kind Income ,Labor ; Capital Equipment and facilities 1

Hrs.
Sow and 8 pigs $ 91.00 20 $227. Farrowing house, fenced pasture or
confinement lot, feeders, waterers,

etc.
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COMPARING CROP ENTERPRISES
(Per Acre)

Income Equipment and facilities
Hrs.
CORN - 80 bu. $61.00| 7.6 Equipment for preparing seedhed, planting,

fertilizing, controlling weeds, harvesting,
storing.
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Make this budget soon after the enterprise is chosen,
ords, farm records, experimental data, and agricultura
developing a business agreement which will be fair to both parties,

cash, supplies, ete,, needed for the enterprise.

BUDGET FOR A CROP ENTERPRISE

15
(H)

using amounts and prices based on your previous rec-
1 outlook information. Use this budget as a guide in
and to give a picture of the amount of
Refer to page 3 for additional instructions.

Acres and
Kind of Crop

0 U

)

Y3 /ﬁd”W

For the Crop Year 19

Estimated Returns (Cash and Noncash) En’fggl!ise EaYﬁ‘%Z&%TX’éieE&int
A, Items of Return to be Expected IX‘;?;&;? Pr%giger %‘2{'3& Student Other Party
1. Crop on hand at close of project $ $ $ $
2, Closing inventory, other
& 3, Crop sold 4[5 ﬂ,,/a,mz/ 4.5’0,41« /a5l 562|450 [ET7 150
4, Crop used at home
5. By-products
6.
1 Estimated Total Returns $4¢2150 $375” |0O|¥/ $7 1450
V4
Student Other Party
Estimated Costs (Cash and Noncash) En?eor?x!ise C°Sbtyt°E§Z§ %gx;xgsi,shed
B. Items of Cost Expected Ii‘:nnégi? Pmﬁ:iger %%t:ll Student | Other Party
i 8, Opening inventory $ $ $ $
9, Hired labor
10. Power and machinery 10 2Ll 5137 &3170
11, Seeds, plants and supplies /0 aencs) 2 Zb 25 IOO
12, Fertilizer, lime and manure 10 acnes [ 7150| [ 7 S oo
; 13. Cash rent '
14. Land (No. acres x value per acre x 7%)
15. Other costs
16,
p 17.
!
J
3
18, Estimated Total Cost $2.954 170 $25% TNIE —
Total
Enterprise Student Other Party
C, Net Profit or Loss (7-18) Labor Income $3 o5\ 50 $ [ ! 7 30 $ /9 75—0
D. Hours of Self Labor X ? X 10 37 hrs. 3.7- hrs, hrs.
I L)
E. Labor Income per Hour of Self Labor (C + D) $ ¢ 3 03 $
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(H) Livestock Production

ﬁ;aa/)éa,w/

(Name of Enﬁprise)

Make this budget soon after the enterprise is chosen, using amounts and vrices based on previous supervised
farming records, farm records, experimental data, and agricultural forecasts. Use this budget as a guide in

developing a business agreement which will be fair to both parties, and to help determine the amount of cash,
feed, supplies, etc., needed for the enterprise.

e e

ﬁ?nrgz?r:g?mals_gaﬁ_&%ﬂ—_ ggxl-‘ighd_%@A_.Le . /19 to Les 2 19
' Total ‘l/']nterprise Each Pgrnt‘;ul?; Rg;eement
A. EXPECTED RECEIPTS AND CREDITS Amount Value Student Other Party
(cash and noncash)
head|$ $ $
1. Closing livestock inventory
2. Closing inventory, other items
3. Animals sold . g LO | 26520~
4. Products sold or used at home
5. Manure produced and properly handled tons
6
7
8. Total Receipts and Credits XXXXXX [$25220| — $ $
*9, Beginning livestock inventory head|$ $ $
*10. Beginning inventory, other items
11, Hired labor hrs.
12. Building and equipment costs--not
inventoried
13. Feed XXXXXXXXXXXXXXX XXXXXXXXXXXXXXX
o Groin Dol 2.340Ws. | 2.2 70194
b. Supplement (M i Lten ’ 1bs. 4‘[0 IOD
.. LIl J0008 42000
d. 1bs.
e.
*+14, Other: XXXXXX XXXX XX XXXX XX XXXX XX
&WW (7%) M{Jé [ 03| O
b. ?[z/?) Mé« ﬁ//)Md/ 2000
¢. ) pac ,m%v/ J A 20
d. Interest on invesiment @ % dols.
15. Total Expenses and Debits ) XXXXXX |$.3//4|50 $ $
Total Enterprise Student Other Party
C. NET PROFIT OR LOSS (Labor Income)
(Item 8 minus item 16) XXXXXX |$ 4/014 L0 |8 18
D. HOURS OF SELF LABOR /2O hrs. | XXXXXXX hrs. hrs.
E. LABOR INCOME PER HOUR OF SELF
LABOR (Item C divided by D) XXXXXX |$ dlol B $

*Include planned additional inventory purchases
*+See pages 7 and 8 for listing of other costs )
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PRICES FOR BUDGETING 19___

(Receipts)
’ Item Unit § Ttem Unit $
Cotton Ib. 60 1b. feeder pig Head ____
—  Barrows and gilts Cwt. ___
Corn Bu. Sows Cwt., ____
} Oats Bu.
Barley Bu. Slaughter cows 900-1100 lbs.

+ Wheat Bu. Commercial Cwt. _____
Soybeans Bu. Cutter Cwt. ____
Grain sorghums Cwt. Canner Cwt. ____
Alfalfa hay Ton Slaughter steers 900-1000 lbs.

Grass hay Ton Choice Cwt. __
Mixed hay Ton Good Cwt. _ |
Slaughter steers

, Corn silage Ton Standard, all weights Cwt. ____

Sorgo silage Ton

Slaughter heifers
Improved pasture Ton Choice Cwt. ___
Other pasture Ton Good Cwt. ____
Stalks, etc. Ton

; Slaughter calves 600-800 lbs.

i Soybean oil meal, 44% Ton Choice Cwt., ___

| Good Cwt. ____

{ Eggs: market Doz.

| Eggs: hatching Feeder cattle 500-800 lbs.

f Broilers Doz. Choice Cwt., __ __

E Layers Doz. Good cwt., ___

, Medium plain Cwt. _____

E Cull hens

| Light breeds Lb. Calves, steers, 300-500 lbs.

| Heavy breeds Lb. Choice Cwt. ____

| Good : Cwt. ____

E Broilers Lb. i

| Calves, heifers, 300-500 lbs.

Baby pullet chicks Choice Cwt., ____
Purebred Each Good Cwt., ____
Hybred Each

Ewes, culls Head

E
Turkey poults
Heavies Each Lambs: fat spring Cwt.
Lights Each fed Cwt.

Turkey hens Lb. feeder Cwt.
Turkey toms Lb.

I

Wool: govt. payment incl. b.

Milk: f£fluid Cwt.
Mfqg. Cwt.
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(£1)
PRICES FOR BUDGETING 19
(Expenses)
Corn Equivalent $

Alfalfa Hay

Mixed Hay

Grass Hay

Silage

Pasture (Hay Equivalent)

Dairy Mix

Hog Creep Feed

Hog Supplement - 40%

Beef Supplement

Pullets (Reared)

Laying Mash

Broiler Chicks

Turkey Poults

Turkey Mash

ERIC

IToxt Provided by ERI
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- (T)

ACCEPT
RESPONSIBILITY i ANALYZE

DECIDE

Ry

. THE DECISION-MAKING CYCLE
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Lesson 3. Making Arrangements for the Farming Program 3 days

OBJECTIVES:

1. To think carefully about the arrangements that will need
to be made and make sure all items are provided for that
will be needed in the farming program.

2. To understand the advantages of a good credit rating and
how the farming program provides an excellent opportunity
to establish a good financial reputation.

3. To prepare written agreements that will make suitable arrange-
ments for farming program needs.

REFERENCES :

Farming Programs for Students of Vocational
Agriculture, pages 125 - 157; 16l - 178

Farm Business Planning Guide, Tables 2 - 17

MOTIVATION:

Wwhat would you think of borrowing $1,000 and going into
the steer feeding business? A boy in this class did last
year. Do you want to guess how he came out? (Use your own
local example.)

You have about decided on some productive projects for
making you some money. Many of you have excellent uses already
planned for the money. What's going to happen to this money we
hope to have if we fail to make arrangements for things
that will be needed. Do you feel sure you can meet all needs of
your project?

OUTLINE:

A. Deciding what will be needed
1. Livestock enterprises
a. Foundation stock
b. Feeder stock
c. Buildings and equipment
d. Pasture, lots, fences
e. Water ‘
f. Grain
g. Hay and/or silage
h. Supplement
i. Labor
j. Miscellaneous expenses
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B.

C.

Occupational Experience I

Crop enterprises
a. Land

b. Machinery

c. PFertilizer

d. Seed
e. Chemicals
£f. Labor

g. Miscellaneous expenses

Methods of providing needed items

1.
2.
3.
4.

Purchase
Rent
Borrow
Trade

Renting money

1.

Most managers find it profitable to pay interest on
money needed in their business. Interest is an expense
item just as feed, fuel and fertilizer are.
A good credit rating is an important asset for any
manager. One may earn a good credit rating by:
a. Using credit when needed in productive ventures
b. Being businesslike in making loan requests
(1) Know your needs
(2) Know your business - net worth, efficiency,
plans for the future
(3) Know what returns can be expected
(4) Know when you can make repayment(s)
(5) Don't be apologetic - you are the customer
c. Repaying on schedule or being prompt and business-
like in explaining why you can't
d. Keeping accurate records
Credit agencies exist for profit in a competitive
market. Get the cheapest credit your risk situation
will permit.
a. Have as much collateral as possible.
b. Borrow for productive rather than consumer purposes
whenever you have the choice. (Cow vs. car)
c. Have someone with a strong credit rating "go your
note."
d. Act like a businessman,
e. Shop around.
Local credit sources for farming programs
a. Banks
b. PCA
c. Other
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D.

E.

1.

Deciding how to arrange for other items

1. Partnership arrangements - divide income based on value
of the contribution each party makes. Use budget form
for this purpose.

2. Customary share rent in the community--boy pays for
Dad's machinery he uses if this would normally be

supplied by tenant.
3. Other arrangements agreed to by mutual consent.

Preparing an agreement which will provida the items needed
for successful completion of the project

1. Kind, size and duration of project

2. What I will furnish

3. What the other party will furnish

4. What part of the returns I will receive

5. What part of the returns the other party will receive
6. Other agreements. Source of money I will need. '

PROCEDURES :

How do we decide what arrangements will need to be made to
carry out the prcject? Discuss items in the budgets.

See if they want to add other items to those listed in

the outline for livestock and for crops.

How can we provide the needed items? What will be hardest
to provide?

How do you feel about borrowing money? Discuss "renting
money" as outlined. Take plenty of time for this subject
with this age group. Illustrate with FFA boy examples as
often as you can.

If you have someone especially interested in FFA project
loans (PCA, banker, etc.), ask him to visit your class,
or FFA meeting, and help acquaint students with loan

procedures.
Show him the outline ahead of time and let him elabo-

rate on items he deems important as well as adding other

tips to young managers.
Try to get him to save one~half of his time for
questions. Encourage students to borrow their money

away from home.

Remember the ways we can provide needed items? (See
procedure 2.) How will you arrange for the items you need?
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Will a partnership help? How much rent is right? How
can we decide about such arrangements?

This class is quite immature for a complex discussion of
lease arrangements, figuring how to divide proceeds, etc.
It is recommended that for the class as a whole a few
rules of thumb be discussed which are typical of how

your students share expenses with their fathers. Include
such items as land rental for principal crops, pasture rent,
what to do about manure value, how to charge for machinery,
etc. If you haven't written this down anywhere, you may
want the farm management class to study arrangements of
this sort in detail and prepare a set of guidelines for
underclass students.

You may have a very few situdents requiring a great
deal of help in working out a fair agreement or partner-
ship at home. At this age, individual instruction is
recommended to solve these problems. Teachers. with
limited experience may even want to solicit assistance
from another professional agriculturalist who has worked
in the community longer.

Have students begin writing their project agreements and
getting details arbitrated with their parents. Write
agreement outline on the board.

Have some of the first students to finish read their agree-
ments and discuss these with the class. These students

can then write agreements for additional projects or

help others write theirs. Have them keep the agreements

in their notebooks.

SUMMARY :
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Lesson 4. Planning Good Management Practices to Use 3 days
OBJECTIVES:
1. To realize the importance of good management practices.
2. To learn how to find recommended practices.

3. To select and write down some of the important management
practices to be performed with each project.

REFERENCES ¢

Farming Programs for Students in Vocational
Agriculture, pages 71 - 88; 181 - 192 -

Farm Business Planning Guide, Tables 7 - 17 (Goals)

Textbooks, bulletins and MU Guide sheets on the
production of enterprises included in student’s
farming programs.

MOTIVATION:

It has been said that one can learn to farm from a bulletin.
While it must be tempered with judgment and experience, this is
2. statement bearing a great deal of truth. A vast amount of re-
search has been done in the production of crops and livestock
over the past 100 vears and much of this has been translated into
how-to-do-it publications. And, the results of research are
accumulating at an ever increasing rate, so it is important to
follow recent recommendations.

A farmer, or student, would indeed be foolish to ignore all
of this and rely on his judgment entirely in caring for livestock
or crops. Judgment (management) still gets into the picture, how-
ever, since we have to choose between recommended practices in
a state of uncertainty regarding prices, climate, etc. Research
cannot eliminate all uncertainty.

We all want to do a good job with our farming program.

What goals do you have for your sow and litter? What are some
practices you feel sure will help you achieve your goals?

OUTLINE:

A. The importance of high production
1. Higher return to labor
2. More is left after "fixed costs" are paid .
3. High production is usually (but not always) more
efficient production.
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The importance of producing a quality product

l. Price is usually higher.

2. Industry often benefits from making quality products
available.

The importance of controlling pests in livestock and crops

1. Quality of the product is usually improved.

2. Yield is usually increased.

3. The community benefits if farmers cooperate to control
pests.

The importance of efficient production

1. High production isn't always the most profitable.

2. There are often substitutes which will achieve the
same results at less cost.

3. Inefficient farmers, like other independent business-
men, lose money and finally lose their businesses.

Pride of a job well done is an important reason for using
good management practices.

Good, recent, bulletins, books and MU Guide sheets are
available that include improved practices which will
help us achieve our goals. Dad, neighbors, merchants and
others are also useful sources of approved practices.

Writing out improved practices in detail will help
conscientious students think them through and will
encourage getting the practices completed.

PROCEDURES :

1.

Give the students 10 minutes to find as many approved
practices as they can for the projects in their farming
programs. List one example for each enterprise before
they start, so they all know what they are doing. Give
each student the reference(s) most useful for his parti-
cular enterprise.

On the chalkboard, list the headings: High Production,
Quality Product, Controlling Pests, Efficient Production,
Pride. Discuss the practices students have found. Have
them see how many fit under each of the headings. What
additional headings are needed to categorize all of the
practices?
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3.

9.

Now, discuss the first five items in the Outline. Let
students illustrate as many as their experiences permit.
You illustrate some too.

Have the students list production goals for their enter-

prises. The Farm Business Planning Guide is a good basis
for these. Remind them that profit is the uppermost goal
(if educational values are excluded) and have them select

a realistic profit goal.

Discuss the value of writing out plans for production
practices. Keep reminding them of their goals.

Help the students see how to use the table of contents of
most textbooks to outline the jobs they will need to per-
form. Then, have them list the approved practices under
each stage of the development of their project. ©See
pages 183 - 186 of Farming Programs for Students of
Vocational Agriculture for stages if needed. Give them
lots of supervision to be sure they know what they are
doing. Have students with similar projects work
together, brighter ones help slower ones, etc. to get
meaningful lists prepared.

Have one or two students read their plans. Discuss for
detail, completeness, correctness of practices. What
about decisions he can't make yet?

Remind students that good managers, like women, change their
minds when more evidence is in. Planning and re-planning
should continue as long as we are able to learn.

What are other sources of approved practices? What will
you do when a crisis arises that you have not anticipated?

SUMMARY :
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Lesson 5. Planning for Improvement Projects and :‘upplementary
Farm Practices 1 day

OBJECTIVES:

To see the value of including these projects and practices
in a farming program.

2. To develop plans for appropriate improvement projects
and supplementary farm practices.

REFERENCES:

Farming Programs for Students in Vocational Agri-
culture, pages 116 - 122

| MOTIVATION:

; Discuss a very successful improvement project of a student.

Have a student from an advanced class explain how much he
has learned from his improvement and supplementary farm prac-
tices.

Discuss the value of these projects for advanced degrees
in the FFA. _

Would any of you want to live on a run-down, poorly kept
farm? Would the farm produce its maximum income under these
conditions? Do you need to know about enterprises other than
those in your farming program?

OUTLINE:

value and for the benefits received by the farm family.
1. Livestock improvement

2. Crop improvement

3. Soil, woodland, wildlife conservation

4. Buildings and equipment

[ A. Improvement projects are performed for their educational
|

B. Supplementary farm practices are skill-development
activities.

C. Both types are to supplement the productive projects in
a student's farming program, and therefore, should not
include improvements or practices that can be learned
in the student's productive projects.
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PROCEDURES:

1. Discuss the Outline. Be sure students understand the
purposes and the differences.

Have students plan these projects to supplement their
productive projects.

3. Encourage them to learn as many skills (SFP) as they
can. Suggest they limit improvement projects to one

or two having enough scope to be a noticeable improve-
ment.

SUMMARY s
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Lesson 6. Carrying Out the Farming Program

OBJECTIVES:

1. To get thz plan put into action.

2. To understand the importance of this step in accomplishing
' our goals.

3. To realize that this step really involves the acceptance
of responsibility.

i
| 4., To discover some tips for getting things done.
:
| REFERENCES :

l Farming Programs for Students in Vocational
E Agriculture, pages 195 - 212.

MOTIVATION:

Do you know "idea" people - people who seem to have
another brilliant idea every time you see them? Some idea
people never get anything done, and they fail.

Industry can sometimes use an idea man even if he won't
follow through because there are lots of other people to get
the work done. 1Is this the way it is on a farm too?

OUTLINE:
A. Importance of achieving our goals
B. Assuming responsibility
C. Using approved practices
D. Keeping up with things to be done
E. Checking on progress

F. Where to get advice, help

G. If things do not turn out well
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32

PROCEDURES :

1. After students have read the assignment, discuss the items
that are in the Outline.

2. Have them put their things to do (approved practices)
in order on a calendar basis.

3. Encourage them to discuss special problems they anticipate
in getting things done.

ey el catrlbs

SUMMARY : |
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Lesson 7. Keeping Useful Records 10 days
OBJECTICES:

1. To understand how records can be useful.

2. To £find out what records to keep.

3. To learn to record items correctly in the record books.

REFERENCE s

Farming Programs for Students in Vocational
Agriculture, pages 215 - 218; also 218 - 235.

Page

Lransparencies: "A Cash Record Summary" 36
' "A Ferm Record Summary" {Inventories

Included") 37

MOTIVATION:

One farmer bought a new car, remodeled his kitchen and
had $500. more in the bank at the end of the year than at the
beginning. He thought things were going great until his records
proved to him that he had lost money for the year. How could
this be? Show transparency "A Cash Record Summary." Could
inaccurate records be the problem? Could the records have been
accurate, and something else account for the loss? Show
"A Farm Record Summary." Give students as much time as they
need to understand this. This situation is quite typical of
many farmers who we say "live off their inventory." How
long can this continue?

OUTLINE:

A. Reasons for keeping records

l. To see how much profit

2. To see where we were efficient and where we were
inefficient

3. To compareour results with others

4. To help plan for next year

5. To learn how to keep records

6. To show we're growing up, maturing, acquiring business
ability

7. For income tax and social security purposes
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B. What records to keep
l. Required for determining profit
a. Expenses
b. Receipts
Cc. Inventories

2. Other useful production records
a. Management practices completed
b. Shows
c. Breeding
d. Losses
e. Diary
3. BSome other interesting and useful records
a. Improvement projects completed
r b. Supplementary farm practices completed
c. Farm mechanics projects completed
d. Inventory and record of buildings, equipment and
real estate 1
e. Inventory and record of livestock and crops
f. Net worth statement
g. Major new investments and payments on debts
h. Record of money borrowed and owed
i. Income and expenses other than supervised farm-
ing
j. FFA leadership and cooperative activities

C. Learning to keep neat, accurate records.

PROCEDURES s

1. Discuss reasons for keeping records. TList items (A in
Outline) on chalkboard. Are these good reasons? ' Which
is most important? Can you think of orhers?

2. List records required for determing profit (B.l in Out-
line). Review "A Farm Record Summary" transparency to

see 1f these three will be sufficient to determine pro-
fit.

3. Distribute Crop Enterprise and Livestock Enterprise record
books as needed by students. Discuss the recording of
expenses, receipts and inventories. Have students record
any of these they have been accumulating since their
projects started.

4. Discuss other production records and have students record

| any of these they have accumulated. Have them record good
management practices developed in Lesson 4 after you have

checked them.
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5. Distribute the Permanent Record and Planning Book and
browse through it with students helping them see how
it can be used to record valuable information. Discuss
the value of the other interesting and useful records.

6. Throughout the remainder of the year spend about a day

a month working with the record books. Speni the first

part of each period on one of the following assignments:

a. Recording five year plans for productiv: enterprises,
improvement projects, supplementary farm practices,
and farm mechanics (pages 1 - 4 of Permanent Record
and Planning Book)

b. Recording budgets for crop and livestock projects.

c. Recording business agreements

d. Completing Inventory and Record (Pages 5 and 6 Per-
manent Record and Planning Book.)

e. Completing Net Worth Statement

f. Completing Major et Investments and Payments on Debts,
Record of Money Borrowed and Owed, Income and Ex-—
penses Other Than Supervised Farming” (pages 8 and 9.)

g. Recording FFA Leadership and Cooperative Activities.
Also remind students to keep expenses and receipts
up-to-date at these sessions. Check their books
soon after each session.

SUMMARY :




36 Occupational Experience I

(T)

A CASH RECORD SUMMAKY

| Cash on hand - end of year $1000
| Cash receipts $17500

Total Credits $18500

Cash on hand - beginning year $500

Farm Expenses $10000
Total Debits $10500
Credits over debits $8009

He spent $8000 for personal use and
left an additional $500 in the bank at the end

of the year. |Is this good business?
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(T)

A FARM RECORD SUMMARY

Total Closing Inventory $61000
Cash Receipts $117500
Total Credits $18500
Total Opening Inventoy $69500
Cash Expenses $10000
$79500
Profit or loss - $1000

He lost $1000. Where did he get the
$8000 for personal living and extra $500
to put in the bank? Would it be extremely
unusual for a farmer to have an $8500 de-

crease in inventory?
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ANIMAL SCIENCE

SUBUNITS:

Introductory Lesson

Livestock Selection

3. Animal Breeding 9 125

4. Animal Nutrition 8 163

5. Producing Swine For Profit 15 215

Total 45
OBJECTIVES:

1. To appreciate the importance of livestock in our
econony.

2. To become familiar with breeds and classes of live-
stock commonly found in Missouri and to have a gene-
ral understanding of desirable type for .each.

3. To understand some elementary principles of animal
breeding and animal nutrition.

4. To understand how principles of livestock production
are applied in the production cycle of a swine project.

5. To discover something of the nature and extnet of career

opportunities in the livestock industry.




Animal Science

Introductory Lesson: Livestock in the Economy

OBJECTIVES:
1. To become familiar with the importance of the livestock
industry.
2. To appreciate the extent of job opportunities associated
with the industry.
i 3. To understand some of the reasons livestock are so
p important in our economy.
4. To consider the future of the industry as it relates to
population trends.
E REFERENCES :
[
1. Textbooks
’ Animal Science: Preface and Chapter I
Data for Missouri Counties
Census of Agriculture (Missouri)
2. Movies (Select 1 of these)
Source: Communications Department
119 Whitten Hall
Columbia, Missouri
3
{ Minutes
*Agriculture's Showcase Abroad" Color 13%
"1,ivestock and Mankind" 11
| "Meat, Milk and Money with
‘ T.ivestock on Concrete" Color 15
"Miracle of Feeding America" Color 27
"Miracles from Agriculture" Color 14
"Salt of the Earth" 20
3. Transparencieé | Page
"Pig Crops and Hog Slaughter"
"Sheep Numbers and Lamb and Mutton Production" 7
"Cattle Numbers, Beef Production and Population" 8
"Meat Consumption per Person" 9
"Milk Production, Cow Numbers and Milk per Cow" 10
"Tncome and Commercial consumption of Milk Solids" %%

"poultry and Egg Production and Population"
"Gross Farm Income from Poultry and Eggs" 13
"Per Capita Consumption of Poultry and Eggs" 14
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4 Animal Science

MOTIVATION:

Who enjoys working with livestock? Who enjoys eating
livestock products? What are some ways you think the live-
stock industry is important in our country?

In this lesson we are going to consider some of these
questions so we will be knowledgeable agriculturalists on this
subject. Many students of vocational agriculture pursue
careers in the livestock industry. Some of you will surely
do the same.

OUTLINE .

A. Trends in numbers of livestock and in consumption of
livestock products in the U. S.

1. Hogs
2. Sheep
3. Beef
4, Dairy

5. Poultry and eggs

B. Uses of Livestock on Farms
1. To convert low value feeds into higher value animal

products
a. Grains
b. Hay

c. Pasture
d. Mill and packing house products
e. Damaged grains, foods, garbage
2. To control erosion by holding soil in place with
roughage crops grown for livestock feed '
3. To help maintain soil fertility by returning some
nutrients to the soil in manure
4. To diversify the enterprise
a. Distributes risk
b. Improves labor distribution

C. Other Uses and Values of Animals

1. Animal products are rich in essential food nutrients
needed for a healthy population.

2. Wool, leather, hair and furs are important raw
materials for clothing and other useful products.

3. Horses and mules, buffalo, reindeer, elephants,
camels, dogs have been used as sources of power.

4. Recreation is provided by horses and dogs, hunting
and fishing, bird watching, trips to the zoo, etc.

D. Food vs. Population
1. World population growing
2. Heavily populated nations tend to be vegetarians.
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PROCEDURES ¢

1. Show one of the movies to help acquaint students with

the industry. Discuss the movie with students to see
what they think of the livestock industry.

Show the transparencies following this section and
discuss each of them briefly remembering that your pur-
pose is to give a general imoression of the importance
of each segment of the industry.

3. Consider with the class some of the reasons why farmers
keep livestock.

4. What kind of farm makes a good livestock farm? Let
students ponder and discuss this question. They will
answer the question in greater detail later.

5. What kind of farmer makes a good livestock man? Have
students react to this question. See if they list most
of those on page 30 in Animal Science.

6. How would you like to be a vegetarian? Why are there
vegetarians in so many parts of the world? Will it
happen here?

7. From Data for Missouri Counties, Census of Agriculture
(Missouri) and similar sources have students determine
relative importance of livestock classes in their
county(s).

8. About how many people in this county work in the livestock
industry for part or all of their living?
Farmers
Meat Processors
Dairy Processors
Poultry Processors
Marketing livestock and products - auctions, order
buyers, etc.
Feed Processing
Feed Sales
Transportation of livestock
Other

SUMMARY :
EVALUATION:

Give a brief test to see if objectives of the subunit
were accomplished. |

pmi——
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Animal Science

Subunit: Livestock Selection

OBJECTIVES:

l. To learn to fit a livestock program to a farm.

2. To be able to identify principal breeds of livestock
grown in Missouri.

To understand some general principles of livestock
selection.

To be able to choose individual animals of one or more
classes of livestocKk intelligently.

5. To become aware of some career opportunities in working |
with livestock.

MOTIVATION:

Farmers want to own profitable animals of which they can
be proud. Those serving farmers would also do well to have
some appreciation of what constituties quality in livestock. ‘
What is the farmer's reaction when a salesman fails to recog-
nize an outstanding bull or admires a scrub?

LESSONS 3 Days Pages
1. Which Classes of Livestock for My Farm 1 19
2. General Considerations in Obtaining
Suitable Breeding Stock 2 25
3. Selecting Beef Cattle 2=3 31
4. Selecting Sheep 2-3 47
5. Selecting Hogs 2-3 67
6. Selecting Horses 2-3 85
7. Selecting Dairy Cattle 2-3 99
8. Selecting Poultry 2-3 111
9. Selecting Other Classes of Livestock 3 117
11
l
t
LS

1dod by ERIC.

ERIC
L_mm"




16 Animal Science

l It is suggested that teachers and their classes choose one
r 3-day lesson (with field trip) and one 2-day lesson in
addition to the first, second and last lessons in the list.

GETTING READY FOR THIS SUBUNIT:

A. References and Materials
l. Textbooks
Livestock and Poultry Production
Animal Science
Farm Business Planning Guide
Standard of Perfection
2. Bulletins and Other Publications
"Dairy Cow Unified Score Card"
"Dairy Bull Unified Score Card"
"Understanding Your DHIA Records"
"Sample Dairy Herd Improvement Record”
Pcultry Breed Pictures
"Culling Hens" FB 2216
"Weeding with Geese,"” MU Guide 8922
3. Movies:
Source: Communications Depertment
119 Whitten Hall
Columbia, Missouri 65201

Minutes
"The Horse America Made" Color 18
"Modern Beef Cattle” Color 20
"More Profit Per Acre" 20

4. Other Materials

Large dowel or board about 3' long with one end
square for Lesson 2.

B. Advance Arrangements

1. Decide how to allocate time to this subunit. It
is suggested that 3 days be devoted to the enterprise
of most interest to the class and 2 days to the next
one. Try to have a field trip for practice judging
with the 3-~day lesson.

2. The breed associations have some excellent pictures
and literature on selection of livestock. The
associations are listed with addresses in MU Guide
2906. Oxdering from as many of these as interest
your class would be a very rewarding endeavor. This
is expensive to the associations and I have been
asked to suggest you order one set for the depart-
ment rather than having each student order his own.
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Ordering needs to be done well in advance since
many associations do not have a full-time staff and
your request may be filled several weeks after
received.

3. Most teachers will do well to prepare the chart
called for in Lesson 1 in advance. Otherwise, you
may spend considerable class time trying to find out
how to work with the information required.

4, Dr. Alfred Lane, Dairy Extension Specialist, has
accompanying slides being prepared. These will be
available by contacting him before the fall of 1967.

5. When preparing for Lesson 9 refer to the earlier
lesson for the corresponding enterprises. There
you will £ind the transparencies and handouts needed
as well as additional suggestions which you may
have time to use.

EVALUATION:

Give periodic quizzes over the objective material in the
lessons.

Have brief picture-identification quizzes over livestock
breeds regularly.

After Lesson 9 give a comprehensive examination over
the subunit. Include: breed identification, indications of
ideal type in various livestock classes, and some of the
general considerations in livestock selection.
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Lesson 1. Which Classes of  Livestock for My Farm 1 day

OBJECTIVES:

1. To realize the kinds of considerations which influence
+he choice of livestock for a farm.

2. To discover some important characteristics of the
different classes of livestock which influence their

adaptability to various farm situations. |

REFERENCES:

Farm Business Planning Guide, pages 12 - 14; Tables 11, 12,.
13, 14, 15, 16, and 17.

1 Page
Transparencies: "Animals Required To Earn $3000" 21
npactors To Consider When Select- J
ing Livestock Enterprises" 22
Handout: "Requirements Mo Earn $3000" 23

MOTIVATION:

How do you think a farmer should decide what livestock
enterprises to inclucfe?

{ OTJTLINE:

A. Profit expected

B. Labor available

Cc. Feed available

‘ D. Capital available

E. Buildings and equipment available

' F. Personal preference of the operator

PROCEDURES 2

1. Assume that a farm operator needs to make $3000 from
1ivestock. How many of each of the various classes of
1ivestock would be required to give this much income?
Have the class work one example with you. Then, show
"Animals Required to Earn $3000." Be sure they under-
gtand that the figures were derived from Tables 11 - 17.
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Divide the following assignment so each person
has only one or two classes to figure. Have them
determine:

1. How many hours of direct labor would be required
to return the $3000 by the various classes?
(Table 6)

2. How many dollars of interest capital would be
required for each of the classes. Read the first
sentence on page 20 of Farm Business Planning
Guide to indicate what is meant by total capital
and interest capital. (Table 2)

3. How many bushels of corn equivalent would be
required for each? (Tables 11 - 17)

4. How many tons of hay equivalent would be

g required for each? If forage yield averaged 2
tons per acre, how many acres would be required
y to produce the forage. (Tables 11 - 17)
| Use the sheet "Requirements to Earn $3000" for
each yroup to report data. Limit study time or
assign out-of-class study. Fill in blanks using
the transparency; permit students to £ill in
| their own sheets.

2. There are many ways to make $3000 from livestock. How
do we decidle which is the best one for a given farm?
Show "Factors To .Consider When Selecting Livestock
Enterprises." Discuss.

SUMMARY:
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FACTORS TO CONSIDER WHEN SELECTING
LIVESTOCK ENTERPRISES:

Amounts of grain and forage crops

produced in the cropping system.

Regularity and stability of net income

required.

Amount of labor available.

Distribution of labor requirements for

livestock during the year as compared

to the crop labor requirements.

Skill and personal likes of the manager.

Available markets.

Capital requirement and rapidity of

capital turnover.

Profit required.
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REQUIREMENTS TO EARN $3,000

Fluid milk

b Manufacturing milk

Butcher hogs

Feeder pigs

Beef cows

' Steers (wintered on silage, then finished)
Steers (finished immediately)

Steer calf (wintered, grazed, finished)
Laying hens

Broilers (contract)

Turkeys

lcorn Equivalent
2Hay Equivalent
*Nearest 1,000
%% Nearest 5,000

©

ERIC

Aruitoxt provided by Eic:

Head

12

19

33

51

104

167

188

17

3%

%%k

1%

Labor
(hours)

Capital
¢ )

c.E.L
(bushels)
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Lesson 2. General Considerations in Obtaining Suitable
Breeding Stock 2 days

OBJECTIVES:

1. To discover some of the elements of livestock selection
which are common to all classes.

2. To understand the importance of livestock selection to
farmers.

REFERENCES :

Livestock and Poultry Production, pages 78 - 80, Hogs;
202 - 204, Beef; 311 - 312, 319, Dairy; 438 - 441, Sheep;
567 - 570, Chickens; 670, 672 - 673, Pedigrees.

Animal Science, pages 73 - 77, General; 428 -~ 438, Beef;
620 - 627, Sheep; 815 - 820, Swine; 1014 - 1017, Horses.
(These reading assignments tend to repeat the same infor-
mation with specific applications to each class of live-
stock. It is recommended that assignments be divided
among students based upon their interests.)

Transparency: Page
“This or This" 29
F MOTIVATION:

Each of us will want to select desirable individual ani-
mals whether for our own farm or to test our skill against
the judge's placings at the fair. Before we practice judging
skill, however, we ought to see what some of the general
features of profitable livestock are. It is surprising how many
of these apply to all classes of livestock.

OUTLINE:

A. Physical appearance - attractiveness and usefulness.
1. Straight legs for long, useful life
2. Ruggedness - strong bone, wide chest, sufficient
body capacity |
3. Conformation - based on use
a. Meat animals - blccky, high proportion of high
priced cuts
b. Dairy - streamlined for milk production
c¢. Egg layers - streamlined for egg production

©

| ERIC

Aruitoxt provided by Eic:
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B. Show~ring per formance
C. Production and performance records
1. DHIA
2. USROP
3. Certified meat hogs
4. Performance-tested beef
D. Pedigree
E. Other Factors
1. Health
2. Uniformity
3. Reproductive ability
4. Ability to rear young
5. Price
6. Registered, PB, grade, crossbred, scrub
7. Age and longevity
PROCEDURES:
1. What are our reasons for keeping livestock? Who cares

whether the rear end of a steer looks like this or

like this. Show "This or This". Cover up the good one
at first. Why is the housewife so important when we
are deciding how our livestock should lock? Discuss
these questions so students realize we produce live-
stock for market and the market makes demands upon the
producer. Some students may point out correctly that we
keep livestock for recreational purposes too. Who
decides what the appearance of recreational animals
should be? Show pictures of animals which point out
their attractiveness and usefulness.

Set a long dowel or koard on the floor. What holds it
up? Then, tip the dowel about 10°. What holds it up
now? (Muscle - yours!) Can we think of an analogy
emphasizing the importance of straight legs on live-
stock? Why are they more important on breeding stock
than on feeder stock?

We would like for livestock to be rugged enough to avoid
injuries and disease. Can you think of some evidences

of ruggedness in men? Would some of these same evidences
be good clues that livestock would remain healthy and
active for a long time?
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Wwhy is a good dairy cow shaped differently than a good
beef cow? A good laying hen vs. a good broiler chicken?
A good wool sheep vs. a good mutton sheep? What can we
say as a generalization about the relationship between
correct conformation and the purposes for which we

keep animals? Show pictures or transparencies from the
following lessons to emphasize how ideal shapes of beef
and dairy, etc. differ.

Champion Gladiator XXIII won first place at the county
fair. Would you buy him? What questions would you want
answered before you were ready to decide what he was worth?
What value is there in show ring performance as a basis

for selecting animals? How do fairs and shows contribute
to the improvement of livestock?

If you get a date to Barnwarming you want a pretty girl.
You might also hope she will be a good conversationalist,
interested in you, a good dancer, etc. Can you be sure
about all of these things before you ask her?

If you buy an automobile, you want a lot of quali-
ties, all of which indicate good performance. Can you
be sure you will be getting all of these when you de-
cide upon your car?

Persons who purchase livestock have a similar
problem in that they would like tc know before they
spend their money how much milk a cow will produce,
iow fast calves will gain, how efficiently lambs will
gain, how mary pigs a sow will raise or how many eggs
and of what quality a hen will lay in a year. Is there
any way to improve our chances of selecting animals that
will perform well other than by looking at them?

Scientists have, in fact, spent much time and
effort trying to help predict the future performance
of animals and their offspring. Some of the programs
now being employed incluée Certified Meat Hogs, Dairy
rierd Improvement Association, U. S. Record of Perform-
ance for chickens and performance testing of hogs and
beef at various testing stations.

Discuss how one or more of these operates.

Do you know a family in which most of the members are
large for ther age? Small for their age? Are there
some exceptions?

You know, of course, that a person's size is
partially determined by inheritance. This is true of
all other characteristics of individuals and it is so

for our livestock as well as for people.
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Laws of inheritance are pretty well understood by
purebred livestock breeders. Even though there are
bound to be exceptions we can predict something of the :
character of offspring if we know enough about the an-
cestors.

Discuss the pedigree on pages 672 - 673 of Livestock
and Poultry Production. What is a pedigree? Of what
value is it?

How much woutia it be worth to learn that the
great grand sire of an animal was a truly outstanding
individual if nothing was known about the conformation
or performance of any of the other animals in the
pedigree? Discuss the other factors (E in Outline)
influencing selection of livestock. Be sure students 1
know the meaning of each and to which classes of live- :
stock they are especially applicable. |

SUMMARY s ]
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2 days and 1 day field

Lesson 3. Selecting Beef Cattle
trip

OBJECTIVES:
1. To recognize ideal beef type.

2. To be able to identify principal parts of beef animals
so as to discuss the animals intelligently.

3. To recognize principal breeds of beef cattle.
REFERENCES :
Breed association pictures and literature

Livestock and Poultry Production, pages 187 - 212

' Animal Science, pages 438 - 444; also.-Chapter X.

Page
Handouts: ''Parts of a Beef Animal" 36
"peef Breed Characteristics' 45 - 6
i Page
‘ Transparencies: "parts of Reef Animal "(unlabeled) 35
"oarts of Beef Animal" 36
miholesale Cuts of a Beef Carcass” 37
r "Major Parts of Beef Animal" 38
"gide View--Ideal Type" 39
"pear View--Ideal Type" 40
"pront View--Ideal Type" 41
"oommon Faults--Side View" 42
"oommon Faults--Rear View" 43
"common Faults--Front View" Lés

MOTIVATION:

There is understandable pride in owning a quality animal.
(Show a picture of one). Also, quality animals make more money

for their owners. Why?
OUTLINE
A. Parts of a Beef Animal
B. Wholesale Cuts of a Beef Carcass

c. Major parts of a Desirable Beef Animal
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| D. Ideal Conformation of a Beef Animal
| 1. sSide View

a. large, early maturing

b. balanced and symmetrical

c. great depth of body

d. short coupled

e. low-set

f. straight top and bottom lines

g. blocky

h. deep, full quarters

i. a short, thick neck

L At S

j. full, thick crops
| k. straight, true, and squarely set legs
? 1. ample bone, with quality
| m. quality and smoothness
n. style and breed type
2. Rear View
} a. uniformly wide from front to rear
E b. wide over top
1 c. trim in the middle
: d. level rump
| e. wide, deep, full quarters
' f. legs set wide apart
3. Front View
a. shapely head, short face, broad forehead, and wide
muzzle
b. femininity and masculinity
c. wide, rounded, neat, and trim
d. wide chest
e. correctly set front legs

E. Common Faults in Conformation
1. Side View
a. undersized
b. lacking in balance and symmetry
c. shallow bodied
; d. long bodied
E 2. upstanding
f. easy in back, high in flanks
g. angular
h. 1light in guarters
i. long necked
i | j. slack in crops
F k. crooked legs; sickle hocked, cow hocked, too
straight in hocks

ERIC

A ruiToxt Provided by ERl
b 4
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1. coarse boned
m. rough or coarse
n. lacking in style and breed type
2. Rear View
a. narrow bodied
b. lacking width over top
c. paunchy
d. sloping in rump
e. lacking width, depth, and fullness of quarters
f. cow hocked
3. Front View
a. plain head
b. lackina femininitv and masculinitv
c. too heavy and wasty in brisket
d. narrow chest
e. crooked front legs, or twisted bones or feet

F. Important Breed Characteristics
PROCEDURES :
1. Discuss importance of knowing the names of parts so we

4.

can talk about good and bad parts of animals and all be
describing the same thing. Show the transparency "Parts
of a Beef Animal" and let students label as many as they
can correctly. Give students the unlabeled handout sheet.
Then show the labeled transparency and have students
finish labeling their handout. Tell them how many of the
parts you expect them to learn and how soon.

chow the transparency "Wholesale Cuts of a Beef Carcass."
Discuss the relative value of the various pacts. (Cur-
rent prices obtained from your local butcher would add
interest.) Why is it important for us as livestock
producers and judges to know that T-Bone steak is worth
more than brisket and where each is located on a live

animal?

cshow the transparency "Major Parts of a Beef Animal."
To what extent are the expensive cuts of meat reflected
in these desirable characteristics?

Show "Side View--Ideal Type." Follow D. 1 in Outline
to point out desired characteristics.

Show "Rear View--Ideal Type." Follow D. 2 in Outline
to point out desiread characteristics.
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Show "Front View--Ideal Type." Follow D.3 in Outline
to point out desired characteristics.

Show "Common Faults--Side View." Follow E. 1 in Out-
line to describe and point out the faults. Show ideal
rear view again to emphasize correct type.

Show "Common Faults--Front View." Follow E.2 in Out-
line to describe and point out the faults. Show ideal
front view again to emphasize correct type.

Show "Common Faults--Front View." Follow E. 3 in Out-
line to describe and point out the faults. Show ideal
front view again to emphasize correct type.

Again show the transparency "Major Parts of a Beef
Animal" and emphasize that it is really the big things
the count most. Refer to the transparency on whole-
sale cuts again and be sure students feel confident they
understand the essential make-up of an ideal animal.
Give them the handout "Major Parts of a Beef Animal."

There are breed differences. Show pictures of common
beef breeds. Briefly discuss which breed is best, then
handout the sheet "Beef Breeds." Tell students how much
of this you expect them to learn.

SUMMARY :
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ldeal Type--Side View

From The Stockman's Handbook with permission of the publisher--
The Interstate and of the author--Dr. M. E. Ensminger.

ERIC

Full Tt Provided by ERIC.
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(T)

Ideal Type--Rear View

///////If/i:,'
e

From The Stockman's Handbook with permission of the publisher--
The Interstate and of the author--Dr. M. E. Ensminger.

EKC

Full Tt Provided by ERIC.
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Ideal Type=--Front View

From The Stockman's Handbook with permission of the publisher--
The Interstate and of the author--Dr. M. E. Ensminger.

EKC

Aruitoxt provided by Eic:
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(T)

Common Faults=-=Side View

From The Stockman's Handbook with permission of the publisher--
The Interstate and of the author--Dr. M. E. Ensminger.

e
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Common Faults--Rear View

ith permission of the publisher--
M. E. Ensminger.

From The Stockman's Handbook w

The Interstate and of the author--Dr.

Q

ERIC

Aruitoxt provided by Eic:

]
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(T)

Common Faults==Front View

From The Stockman's Handbook with permission of the publisher--

The Interstate and of the author--Dr. M. E. Ensminger.

ERIC

Full Tt Provided by ERIC.
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Lesson 4. Selecting Sheep 2 days and 1 day field trip
OBJECTIVES:

1. To recognize ideal mutton type.

9. To be able to identify principal parts of sheep so as to
discuss them intelligently.

To recognize principal breeds and to distinguish them
pased on usefulness for wool and mutton.

REFERENCES :
Breed Association pictures and literature

Livestock and Poultry Production, pages 440 - 446

Animal Science, pages 620 - 635; also Chapter XVIII.

Page

Handouts: ™Parts of a Sheep” ‘ - ——§T
nSheep Breeds Classified by Wool. Type" 64

Page

Transparencies: "Parts of a Sheep" (unlabeled) 51
"parts of a Sheep" 52

"Wwholesale Cuts of a Lamb Carcass" 53

"Major Parts of a Sheep" 54

ngide View--Ideal Type" 55

"Rear View--Ideal Type" 56

"pront View--Ideal Type" 57

nCommon Faults--Side View" 58

nCommon Faults—-Rear View" 59

nCommon Faults—--Front View" 60

nA procedure for Examining Sheep" 61

ncatching and Holding Sheep" 62

“Determining Age of Sheep by Their Teet " 63

MOTIVATION:

Can you tell a Hampshire sheep from a Cheviot? Have you
ever seen a sheep with very erect ears that almost looks like
a deer? (Show Cheviot.) Why might a sheep breeder be proud
of a ewe that had lots of wrinkles in its skin? Judging sheep
is dif ferent from other classes of livestock. It will be fun
to learn about differences in sheep.
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OUTLINE:
A. Parts of a Sheep
B. Wholesale Cuts of a Sheep Carcass
C. Major Parts of a Desiréﬁle Sheep

D. Ideal Conformation of Sheep

1. Side View
a. large, early-maturing
b. balanced and symmetrical
c. great depth of body
d. short coupled
e. low-set
f. strong, level back
g. level rump
h. trim underline
i. blocky
j. short, thick neck
k. straight, true, squarely set legs
1. strong pasterns
m. ample bone
n. style, pleasing and alert appearance
0. breed type
p. smooth bodied

2. Rear View
a. uniformly wide from front to rear
b. wide over back and loin
c. trim in the middle
d. level rump
e. deep, plump leg
f. legs set wide apart

3. Front View
a. short, broad head
b. femininity and masculinity
c. wide, rounding, and moderately prominent brisket
d. wide chest
e, correctly set front legs

F. Common Faults in Conformation
l. Side View
a. undersized
b. lacking in balance and symmetry
c. shallow bodied
d. long bodied
e. leggy; upstanding
f. weak back
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F.

PROCEDURES ¢

1.

g. sloping rump
h. high in flanks
i, angular
j. long necked
k. crooked legs, weak pasterns
1. coarse boned
m. lacking in style
n. lacking breed type
o. wrinkles along neck

2. Rear View
a. narrow bodied
b. lacking width over top
c. paunchy
d. sloping in rump
e. lacking width, éepth, and fullness of quarters
f. cow hocked

3. Front View
a. plain head
b. lacking femininity and masculinity
c. +too heavy and wasty in brisket
d. a narrow chest
e. crooked front legs, or twisted bones or feet

Important Breed Characteristics

Discuss importance of kni;7ing the names of parts so we can
talk about good and bad parts of animals and all be
describing the same thing. Show the transparency and

let students label as many as they can correctly. Give
students an unlabeled handout sheet. Then show the
labeled transparency and have students finish labeling
their handout. Tell them how many of the parts you

expect them to learn and how soon.

Show the transparency "Wholesale Cuts of a Lamb Carcass."
Discuss the relative value of the various parts. (Cur-
rent prices from your 1ocal butcher would add interest.)
Why is it important for us as livestock producers and
judges to know that lamb chops are more valuable than
shoulder meat and where the various cuts are located on
a live animal?

Show the transparency "Major Parts of a Sheep." ToO
what extent are the expensive cuts of meat reflected in
these desirable characteristics?
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10.

11.

12.

13.

14.

15.

l6.

Animal Science

Show the "Side View--Ideal Type." Follow D.l in Out-
line to point out desired characteristics.

Show "Rear View--Ideal type." Follow D.2 in Out-
line to point out desired characteristics.
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